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Abstract: TeachMeet is a recent phenomenon in which informal gatherings are arranged by
teachers to share and discuss practice with peers in a convivial setting. Our overarching
research aim was to explore the essence, nature and niche of TeachMeet events. Review of
literature in the domains of professional development, leaderless organisations, and
TeachMeet led to research questions seeking the perspectives of experienced participants. Our
sensemaking methodological approach included an Interpretative Phenomenological Analysis
(IPA) of semi-structured interviews with individuals (h = 15) experienced the practice of
TeachMeet, to shed light on what gives life to the TeachMeet phenomenon and reveal what
matters most to participants. The IPA carried out on the interview transcripts generated
personal and group experiential themes which reveal the TeachMeet phenomenon to be of
personal, purposeful, practical, and political importance for participants, and that what
matters most is to maintain the open, non-hierarchical, and social dynamic that is vital for
TeachMeet events.

Keywords: TeachMeet, open space, interpretative phenomenological analysis, group
experiential themes, personal professional practice

INTRODUCTION

The purpose of this paper is to report exploratory research into TeachMeet, a recent
phenomenon of informal gatherings arranged by teachers for teachers, in order to share and
discuss practice with peers in a convivial setting. TeachMeet first appeared in Scotland in 2006;
its grassroots appeal has since seen it develop into a popular event format worldwide - as
recorded in Amond (2022), although there is still no incorporated organisation, almost every
day, somewhere in the world, a TeachMeet event is being organised. The simplicity of the
infrastructure needed - nothing more than a date, time, location advertised for each event -
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combined with the agility and speed with which events can be organised and populated, affirms
the choice of descriptor for the emerging TeachMeet as Guerrilla CPD (Bennett, 2012).

The overall purpose of the research was to seek answers to the ‘What?’, ‘How?’, and ‘Why?’
questions about this emergent participative professional learning format, TeachMeet; to explore
the nature, niche and essence of it, with research questions seeking to reveal the characteristics,
motivations, situation, perspectives, and ideation of the events and their participants. Already
reported elsewhere are findings for one research question on characteristic elements of
TeachMeet (Amond et al., 2024) and two research questions seeking both participants’
motivations and their perspectives on the situation of TeachMeet within their professional
learning landscape (Amond et al., 2025). The rationale for the research was to look at
TeachMeet in the light of a provocation from Evans (2019) in a paper entitled “Implicit and
informal professional development: what it ‘looks like’, how it occurs, and why we need to
research it”. In order to deal with our final and most complex research question on the
relationship between evolution, impact, and sustainability in the context of TeachMeet, we
needed to capture the insights of those whose experience of it was deepest and broadest. Our
paper reports finding an Interpretative Phenomenological Analysis (IPA) of interviews carried
out with experienced organisers of TeachMeet (n. = 15), during which each outlined their past
and present experience of, and their ideation on the future of, TeachMeet. The group
experiential themes revealed by this IPA show the TeachMeet phenomenon to be of personal,
purposeful, practical, and political concern to those who participate. This paper outlines the
literature review, methodology, and findings which are discussed in terms of their implications,
our conclusions, and recommendations for future research.

LITERATURE

Literature reviewed represents the three domains at play in the TeachMeet universe - the worlds
of formal professional learning in education; of non-hierarchical open networks and
communities; and of the TeachMeet phenomenon. Literature pertaining to both formal and
informal professional development of educators was examined in order to glean a holistic view
of processes pertaining to teacher learning that have been evolving from a provision and
delivery model to a more enabling and transformative models (Guskey, 2002; Hargreaves,
2000; Granville, 2005; Murchan et al., 2009; Webster-Wright, 2010; Desimone, 2011;
Kennedy, 2005; Evans, 2019; O’Sullivan et al., 2016; Korthagen, 2017; Guest, 2019). At the
start of the research journey there was a far greater range of expert literature on formal
professional development than there was on informal. In recent years however there has been a
slow increase in studies which include the informal, and participants’ point of view of informal
professional development, in their discussion of teacher learning. Central here in particular are
several works prompted by the Evans (2019) provocation, which address change in the framing
of professional development. King et al., (2023) call for a pragmatic approach to the complexity
in teacher professional learning; Strom & Viesca (2022, p. 210) speak of “entangled ever-
shifting nature of teacher ‘learning-practice’”. Sharimova (2025, p. 6) speaks of informal
learning communities’ need for “connectedness, self-efficacy, knowledge sharing and
receiving”’; Shanks (2023, p. 598) speaks of an “informal turn” in professional learning; and
Kathawalla & Mehta (2022, p. 610) discern

“a growing interest in the ‘human’ side of educational policy, with research
beginning to recognise that actors throughout the education system need to be
understood as human being possessing not only interests but also motivations,
needs, and emotions.”
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Of additional interest was the body of thought extending from Situated Learning (Lave &
Wenger, 1991) through the Value-Creation Matrix (Wenger et al., 2011) to Communities of
Practice Within Organisations (Wenger-Trayner et al., 2023) in the evolution of Wenger’s
theorising on what he refers to as “the career of a concept” (Wenger, 2010), forming a bridge
between the literature in the formal professional learning domain and that of the informal world
of open networks and communities.

Literature was examined which pertained to the open world of the networks and communities
in leaderless organisations, how technology enables them, and how this is making them
increasingly open and democratic. The world of the personal or professional learning network
(Rogers, 1962; Tobin, 1998; Siemens, 2005; Downes, 2007; Richardson, 2014) and
communities (Lave & Wenger, 1991; Hord, 1997; Price, 2015; Ui Choistealbha, 2018; Wenger-
Trayner et al., 2023) was visited; in particular the recent work looking at the influence of PLNs
in teachers’ professional learning (Carpenter et al., 2022; Oddone, 2022). The theory of
connectivism - as an enabler of network individuals operating in an informal, opportunistic
way, using the modern “Fifth Estate” communication system of social media - is examined
(Siemens, 2005; Dutton, 2007; Cormier, 2008; Bell, 2016). The increasing injection of
democracy into the conference system was explored, beginning with Open Space Technology
(Owen, 1987), continuing with the flattening of hierarchies (Raymond, 2000; Poe, 2006;
Ferguson, 2016) and ending the increasing openness in education (Cronin, 2017).

Literature examined with direct reference to TeachMeet itself was far less prevalent; what was
available, although written informally and published on social media, shed light on intent in
formation and development (Mcintosh, 2006; Connell, 2009; Barrett, 2010; Hallahan, 2010;
Anderson, 2014). Online conversations examined suggested connection between the older
formal CPD and this newcomer - talk of “best CPD ever”, “my plIn”, “our CoP” (Amond et al.,
2018; TeachMeet[Aus], 2014; Amond et al., 2020). More discursive reports quote participants’
appreciation of how TeachMeet and other unconference formats inspire development of skills,
professionalism, culture, and community (Walsh, 2011; Bennett, 2012; Tumelty et al., 2012;
Doust, 2013; Jones, 2014; Carpenter et al., 2016; Trust et al., 2016; Engeness et al., 2019;
Charles, 2021; Holme, 2021). Overall however, in most of the literature mentioning TeachMeet
there was more reporting than reflecting; apart from Bennett (2012), whose critical framing of
a then nascent TeachMeet phenomenon as “guerilla CPD” provided a bridge between the three
domains of literature reviewed, and a foundation for the framing of this research. In turn, this
paper builds on that work to offer a strong new contribution to critical academic literature on
TeachMeet based on the experiences of those who bring it into being.

METHODOLOGY

The methodological approach, and method used, was Interpretative Phenomenological
Analysis (Smith, Flowers, & Larkin, 2022) of semi-structured interviews (n.=15). IPA founder
Smith (1996, p. 262) defined it as a “qualitative approach developed within psychology for the
examination of personal lived experience”. Smith et al. (2022, p. 21) characterise the process
as an inductive, data driven procedure combining strong data, a purposive sample, an
interpretative commentary with convergence and divergence, leading to the “unfurling of
perspectives and meanings”.
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Oxley (2016, p. 56) states that in IPA the “pre-existing knowledge and preconceptions of the
researcher are always brought to the encounter with the phenomenon”. This underlines the value
of the “double hermeneutic cycle” which Smith et al. (2022, p. 21) explain as “the phenomenon
is hidden within the participants’ accounts until interpreted by the researcher’s own
experience”. In this research, the interviewers are experienced in the world of TeachMeet.
According to Noon (2018, p. 75), the two complementary commitments of IPA are giving voice
and making sense. Nizza et al. (2021, p. 2) present and four markers of high quality in IPA as:
qualities of trustworthiness, focus and depth, strong data and interpretation, engaging and
enlightening the reader. They seek convergence and divergence that entail “a hermeneutic
cycling between the part and the whole in analysis” (p. 9), and advise “a close focus on the
specific words spoken by participants, on their linguistic choices and tone, and the imagery they
evoke”, citing Smith et al. (2022):

“Good IPA is almost always about things of importance to people and those

circumstances where they are prompted ... to reflect on what has happened in

order to make sense of its meaning”

Research Design and Procedure

In order to capture the essence of TeachMeet, it was of paramount importance to document and
analyse the points of view of the humans deeply involved at every level. As it had come into
being relatively recently — 2006 — it made sense to capitalise on the opportunity to seek out
those involved in founding and shaping TeachMeet, those who were committed to bring it to
others and seeing it thrive, in order to find out what matters most to them in their experience
with TeachMeet. The most common approach used in IPA research is the semi-structured
interview (Biggerstaff & Thompson, 2008; Smith, Flowers & Larkin, 2022); this was the case
in this research. Our research plan was to record experiences of informed insiders of the
TeachMeet community (Kvale, 1983; deMarrais, 2004; Moser & Kortstjens, 2018). A
purposive and criterion-based selection (Cresswell & Plano Clark, 2011; Palinkas et al., 2013)
was identified, fifteen in total. Primary criterion was that each interviewee selected must be
experienced an TeachMeet organiser; secondary criterion was that interviewees could also be
founders, pioneers, early adopters and adapters. In agreeing to be interviewed, each informant
gave consent for their identity to be shared. The interview schedule was designed to combine a
flexible structure (Bryman, 2012) with narrative inquiry interview (Connelly & Clandinin,
1990).

As for analysis, Kvale (1983, p. 180) reminds us that the final stage of an interview is when
“this is interpreted by interviewer alone” ... “enriching and enlightening by drawing on an
insider knowledge of the topic” and “getting to the spirit of what was said”. This was the case
as the fifteen transcripts were subject to an IPA during which the researcher is the instrument
of analysis. IPA a systematic method - our process followed the IPA stages outlined by Smith
et al. (2022): a cycle of reading, making exploratory notes, developing themes and making
connections between them, detecting cross-case patterns, and generating the most potent
themes. This research maintained the Braun and Clark (2021, p. 41) profile of IPA as a detailed
focus on the analysis of each case for developing themes across cases, “going analytically much
deeper with each data item before taking an overall schematic orientation to develop themes
across the set; each transcript is analysed in full, sequentially, and analytic notes are ideally
recorded on the transcripts themselves”.

The IPA process resulted in the generation of experiential themes interpreted as being of deepest
concern within and across the interview transcripts. A lot of Personal Experiential Themes
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(PETS) are generated during line-by-line analysis of each transcript; each PET is the analyst’s
interpretation of the interviewee’s words. Group Experiential Themes (GETSs) refer to the most
potent concerns detected in the PETS during cross-case analysis. Presentation of the
interpretative analysis becomes a balance between the descriptive and interpretative voices of
the researcher who narrates both the individual and the collective lived experiences of the

TeachMeet phenomenon.

FINDINGS

The IPA process identified four GETs across the experiences recounted by the fifteen
interviewees, each with several component PETs. The most potent matters of concern pertained
to personal, purposeful, the practical, and political experiences that show the power of
TeachMeet. A master table of these four GETs and their respective PETS is presented as Table

1.

Group Experiential Themes (GET)

Personal Experiential Themes (PET)

A. TeachMeet is PERSONAL

On personal, interpersonal, and social
matters in TeachMeet

The essence is they 're your peers, people
just like you

i. Evolving social, community, and personal networks

Learning is a communal process

ii. Convivial group interaction at events, skilfully mediated, is appreciated
An MC who can join the dots, put people at ease, give time out

iii. Encouragement from others is formative

Come along, this is how it works ... come along ready to give a talk

iv. Effect of individual encounters

The energy, passion in her voice still resonates with me now

B. TeachMeet is PURPOSEFUL

On being driven to engage with
TeachMeet with intent, for a purpose
Give something a proper name, it
becomes a thing

i. Doing the Thing Right - countering discontent with CPD

A lot of CPD you go in, sit down, listen to somebody, you leave

ii. Do the Right Thing - a moral responsibility to act

It's more an ‘I'm doing something right” kind of thing

iii. Make the Path by Walking - form and follow desire lines

A lot of people went away, organised their own elsewhere afterwards
iv. Pioneers, innovators, early adopters - don’t wait for permission
To make people think about stuff that they don't think about

C. TeachMeet is PRACTICAL

On the sharing of practice at TeachMeet
| came out buzzing - it changed how |
thought about teaching

i. Spreagadh: a spark that ignites transformation

See it, like it, bring it back to the classroom

ii. The Bazaar - what’s there and not there in the mix

No keynote, everybody equal, everybody's voice recognized

iii. The Black Box - a glimpse into another classroom

To be able to say to others, look, I'm trying this, what do you reckon?

D. TeachMeet is POLITICAL

On the future for TeachMeet
Nobody owns TeachMeet, it’s the
community

i. Yes Please — to keeping it simple and non-hierarchical

a face to face, open process

ii. No Thanks - avoid commercialisation and appropriation

If'it’s not ‘for teachers by teachers’, it’s not TeachMeet, it's something else
iii. Maybe - evolving a niche in a professional learning landscape

We need to make sure that it remains as democratic as it needs to be

Table 1. Group Experiential Themes & Personal Experiential Themes from Interpretative
Phenomenological Analysis of interviews (n. = 15) with Teachmeet organisers. Text in italics
denotes verbatim extracts from transcript.

68



https://www.eajournals.org/

British Journal of Education 13, (8), 64-82, 2025
Online ISSN: 2054-636X (Online)
Print ISSN: 2054-6351(Print)

Website: https://www.eajournals.org/

Publication of the European Centre for Research Training and Development-UK

Verbatim extracts from interviewees are presented in italics within the text; the analysis we
present here is a representation of the collective lived experiences of TeachMeet participants.

Group Experiential Theme A: TeachMeet is Personal

The first group theme generated showed the central object of concern to be the person, and how
they have been affected on different levels by their experience of TeachMeet. For all of the
interviewees, TeachMeet was as much about the people involved as it was about the events ...
it's more ‘people meet’ than ‘content meet’; the power of the thing is in the people. Four PETS
within this show how a profound lasting effect of TeachMeet on social and group relationships,
interpersonal and internal relationships between and within participants.

Evolving Social, Community, and Personal Networks

Often via social media, three elements intertwine at the social level of TeachMeet - appreciation
of TeachMeet as community; connections formed in personal learning networks (PLN); and a
close relationship of TeachMeet to Twitter.

When teachers hear each other’s stories it fosters a sense of community, building mutual trust
and competence ... a community of people who laugh, cry, clap at that moment; ... fostering
self-determined sourcing and provision of their own CPD. Factors in how individuals develop
a sense of worth are the mutual support found in a PLN, and connections within the network ...
I started to make networks and connections with people; ... introduced me many people and
opportunities, helping me cultivate and curate and find my voice in teaching. Twitter is
identified as becoming a space for TeachMeet discourse. This close relationship between
Twitter and Teachmeet was referenced as being intertwined and symbiotic, a two-way street.
Some recall finding Twitter via TeachMeet, and vice-versa ... at my first TeachMeet, I joined
Twitter, ... TeachMeet was a chance to meet some face to face with Twitter people.

Convivial Group Interaction at Events, and Skilful Mediation, is Appreciated
This theme reflects the social setting; the opportunity for sharing in groups; and the role of the
MC in facilitating both.

Descriptions of TeachMeet as convivial, round table, open, exciting forum, and organic...like
mates in the pub revealed the essence of the thing for many. Informal flexible seating
arrangement is important, allowing physical permission to be opposite or beside each other to
chat. This social setting sets TeachMeet apart from traditional CPD events ... the cup of tea at
the back of the room is key because it evolves into conversations. The opportunity to share with
a group may have a transformational effect on others present ... people are keen to help each
other; ... so much that it's contagious; ... and if you can bring that into your school, it’s really
good. The role of MC is described as central:

... one who can join the dots ... the connector ... who needs more than
a tolerance for chaos. The ability to read the room is important,
because you have to trust your presenters, trust your audience; ... |
think of it as a form of radical democracy in that | don't really know
who is speaking; ... a good MC is one who is allowing freedom of
participation.

Encouragement from Professional Mentors, Colleagues, Peers is Formative
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Professional relationships are acknowledged as instances which help individuals prosper -
appreciation is expressed experiences of the formative effect of both mentor - mentee
relationships, and interactions with professional peers. Encouragement from a mentor, and
being an encouraging mentor to others, was for many a deciding factor in decisions to become
involved in TeachMeet ... it was a conversation with a mentor of mine ... have you thought
about speaking? This support and trust from more experienced colleagues was cited as
impactful by all — the common thread is that of being encouraged to get on with it. Peer-to-peer
interaction, depicted as the hunger to be together and have the chats is seen as the essence ...
if this is missing, the purpose is defeated. Validation and appreciation from one’s peers had
impact ... teachers love validation, love being told you're doing well; you don't always get that
in the classroom.

Close Encounters of a Personal Kind Matter

The lasting effect of profound personal experiences generated experiential statements telling of
impactful moments and inspiring people that made a lasting impressions; and there was a
personal focus on the affective experience of being a TeachMeet MC.

The lasting effect of individuals encountered at TeachMeet was cited as influential; individuals
who had each made deep impressions were repeatedly mentioned by name ... they had a
positive, meaningful, powerful impact on my life, professional as well as personal. There were
dramatic descriptions of feelings at the end of ‘first night’ TeachMeets ... relief, exhaustion,
elation and excitement and a desire to do a lot more of this ... such an emotional high, I wanted
to ensure we wouldn't lose the momentum we had tapped into that night”. Many describe the
intensity of being the MC at a TeachMeet ... I'd put all my concentration on the people in the
room, their comfort, their inclusion, ... from a logistical standpoint, it was very nerve-wracking,
really hard work ... I enjoy it, but it is exhausting.

Group Experiential Theme B: TeachMeet is Purposeful

This group theme encompasses four PETSs, the reasons that compel someone to become a
TeachMeet organiser. Some seek to are counter discontent with CPD experiences; some feel a
feeling of moral imperative to do whatever it is they can; some are following ‘desire lines’;
some are acting on a pioneering spirit of innovation.

Do the Thing Right - Acting to Counter Discontent with CPD Experiences

Obvious across all conversations was disappointment with past and present CPD encountered,
and a wish to engage in TeachMeet as an alternative. The traditional mindset provides and
controls ‘official’ CPD delivery both outside and within schools was seen as a barrier by many.
Current CPD sessions are viewed as lagging behind ... the problem is a mindset of PD stuck in
the 80s and 90s ... if you go to PD, it's an all-day session ... we can't get out of that mindset.
Patience with many providers was wearing thin ... I was fed up with the top-down stuff done.
Unsatisfactory CPD sessions were criticised as passive ... nobody wants to be sitting looking at
someone talking there for hours ... it's just very frustrating.

Do the Right Thing: Acting from a Moral Imperative

This theme is about actions taken, recognition of individual moral responses, taking risks and
reaping benefits, and of everything being voluntary. ... it's more an ‘I'm doing something right’
kind of thing.
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There is a belief that teachers giving up their time to take part in TeachMeet deserve to be
served with the best experience possible ... I left the TeachMeet full of my buzz and energy and
excitement, and | felt there was a nugget there of something I could do to really get this going,
because | wanted to do it right.

Taking a calculated risk, after discussion with like-minded others, in response to a perceived
need or for the greater good, was a feature of introducing TeachMeet to territories where it was
a new concept, as witnessed ... we probably were trying to avoid doing something that was safe;
we were trying to be risky ... push boundaries ... take a leap in the dark. We had no idea if this
was going to work or not.

The transformative benefits within a school that has taken the step of adopting TeachMeet as
the in-house CPD model for technology training was described ... people are discovering things
themselves ... and feel a bit more empowered and confident and relevant ... ... so I think the
experience of having TeachMeet has led to our staff being open to that kind of learning ... from

all the TeachMeet experiences... it totally transformed my idea of what CPD can be and should
be.

The volunteer disposition is seen as a vital feature ... it is voluntary, always is, you have to want
to be there... those who are there choose to be there.

Making the Path by Walking: Forming and Following Desire Lines

This theme was of experiencing a TeachMeet and leaving with a fervent desire not only to have
this experience again soon but to replicate it in other places, and to introduce it to others.

In practical terms, people recounted how they decided to carve out their own opportunities to
showcase new voices in new places, to facilitate sharing among colleagues ... it was really a
great experience and | wished somehow that I could replicate that to instil the agency and the
capacity to share ... that night, sitting there getting more excited by the energy and positivity
in the room - that was the spark.

Many who described a vividly, exciting, amazing, blast of positive energy, spoke of taking the
next possible opportunity to replicate it, modelling it on what they had experienced ... I felt that
I wanted to do this, and I knew I could do this; ... it's time to give this a go. Not just to repeat
the experience for oneself, but out of a sense of responsibility that having found something
‘good’ they were morally bound to find a way to get it to others.

Don’t Wait for Permission: being Pioneers, Innovators, and Early Adopters
A thread that ran through some of the interviews spoke particularly of purpose as it drove the
early days of TeachMeet.

A shared vision of individuals trying to advance their practice by seeking the company of other
innovators ... people helping each other out with bits of technology ... the ones that are reading
teaching books in their holidays, reading research, writing articles, blogs, podcasts, making
videos, really investing their personal and professional time in teaching. So having a
TeachMeet just felz like ‘there's more of me out there’. And to get us all in one room and to
share a meal afterwards was a really, really good thing.

These were people who were not going to wait for anyone’s permission to proceed with their
plans and purpose ... I had zero permission.
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Group Experiential Theme C: TeachMeet is Practical

This group theme centres on the practical matters of TeachMeet, which generated three Personal
Experiential Themes — descriptions of the catalytic and transformational effect of encounters in
the marketplace-like events attended and organised; the sharing of ideas, resources, ways of
teaching; and the appreciation of a chance to glimpse into the black box of another classroom.

Spreagadh: The Spark That Ignites Transformation

There was a stress on the fact it is not just ‘show and tell’ that matters at a TeachMeet, it is a
brief demonstration of something by one teacher for colleagues, followed by a discussion of
possibilities and merits ... this is beyond tips and tricks ... this is something that's transformed
my classroom ... take a look.

It is very much about how these brief encounters can act as a spark to ignite or inspire a passion
... when the audience has an ‘aha moment’ ... you see the whole room leaning forward on their
seats; ... They don't want to be sitting down for three hours learning something, they want the
basic introduction, a spreagadh ... it inspires them ... gives them an avenue in, they've seen it,
they like it, they’ll bring it into their classroom. The word spreagadh used here (pronounced
spra-guh) translates from the Irish language as ‘urging, incitement; incentive, encouragement;
excitation, stimulus’ (Teanglann.ie nd).

There was a vein rich with appreciation for how these practical experiences could have a long-
lasting transformative effect and change in demeanour of those incorporating TeachMeet into
their professional development ... My first TeachMeets? I came out buzzing with 100 different
ideas ... they changed how I thought about teaching; ... the amount of ideas and resources that
| was able to bring into my own teaching, which was the whole point of the exercise in the first
place; ... professionally, it probably changed me; ... really changed my practice.

The Bazaar: the Atmosphere, What’s There (and What's Not There)

This experiential theme was about the unique feel of a TeachMeet event - the atmosphere, the
mix, and the variety of what is there, and (conversely) the naming of what is not there.

The atmosphere was described in terms of the welcome, the dynamic supportive space, and was
stressed as important for organisers to work towards ... key to any good TeachMeet is the energy
of the room ...for people who are not used to standing up and talking about what they're
passionate about, you want to create a safe zone. Although the importance of the role of the
MC has been highlighted already, it is noted again as being vital to creating and nurturing this
atmosphere... someone who thanks you for coming along, that human touch ... welcoming
people into the space and making them feel that they're welcome.

The ‘mix’ in the room - the wide career experience of those participating; the range of schools
represented in the room; the variety of content and method in the presentations - was
appreciated as a signature elements of a TeachMeet event ... the thing that impacted on me was
the variety; you hear from people from different backgrounds, different schools, different
settings, even different industries sometimes.

What is NOT to be seen in a TeachMeet setting is also deemed important. It came down to the
absence of three things ... no keynotes ... no vested interest ... no set agenda or sequence.

The Black Box: Glimpses into Another’s Classroom
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Repeatedly described are the concrete active elements that give TeachMeet life for participants:
the exchange of ideas, the modelling for each other of ways of teaching, the black box effect of
the glimpse into another teacher’s classroom.

The exchange of ideas was stressed as a two-way non-judgemental barter, each contributing
and benefitting, and was repeatedly described as a very dynamic characteristic element ... and
it's not just about who's in front of you ... I'm sitting beside you, so I can turn to you and ... it's
those kinds of conversation starter ideas that I think are really the guts of a good TeachMeet.
Seeing someone else describe or demonstrate what they do, and learning from that, is
appreciated as a generous gift to others at the TeachMeet, and is valued on several levels, from
the effect it has had on seasoned teachers to the potential it has for future teachers.

Getting serial random glimpses into another teacher’s classrooms is a universal deeply
satisfying element of being there ... giving a platform for teachers to share work-in-progress,
not finished or polished, that's actually going on in the classroom, that they've come up with;
... sharing hard-won knowledge of what works in the classroom, in a non-official setting with
peers; for me that's the essence of TeachMeet.

Group Experiential Theme D: TeachMeet is Political

This theme focus on matters political encompasses both opinions on what TeachMeet is and
isn’t, and ideation about how the future might play out. This interpretation uses the most
primitive equivalence of the word political - conveying the concerns of community, of citizenry.
Three strong PETs were here - the ‘Yes Please!, these things belong in TeachMeet’; the ‘No
Thanks!, these things have no place in TeachMeet’; and the ‘Perhaps?, these are things that may
evolve in the future of TeachMeet’.

Keep It Simple and Non-Hierarchical

This theme includes characteristics the interviewees considered fundamental, those they
consider must be maintained in a simple, non-hierarchical TeachMeet - the unconference
values of being open, inviting, and inclusive. The main thrust here was for keeping the
organisational structures flat ... democratic teacher voice, distributed leadership, equality of
voices ... nobody owns TeachMeet, it's the community. The open invitation is key ... it should
be an open call ... anyone putting themselves forward to speak deserves a hearing. Above all,
interviewees’ preference was for keeping TeachMeet simple ... the smaller they are, I think,
the better they are.

Avoid Commercialisation and Appropriation
This is a theme of determination to protect the integrity of TeachMeet by resisting
commercialisation and appropriation.

There is vehement collective resistance to any counter to concept commercialisation; one
exception being altruistic values based corporate support which may be intrinsic in making a
TeachMeet viable ... a sponsor shouldn't be allowed to pitch; ... keep it uncontaminated by
sponsorship. However, positive effects of successful sponsorship that are pointed out by those
with experience of it working well; companies that want to sponsor should understand what
they are sponsoring is and the essence of why it's valuable ... the best sponsors are those who
back off and having their names associated with the event is good enough.
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This theme also voiced annoyance at any appropriation of the name and concept of TeachMeet
- in particular those using the name while changing the format ... the problem with anything
open-source, with no ownership, is that someone may come along and take iz, ... companies
have tried to take it over as something that they're doing themselves ... saying ‘we're having a
TeachMeet and this keynote is speaking’.

There is unease about events when intentions do not align with values ... Why call it a
TeachMeet when it is not? Why not be more inventive, call it something someone else?; ...
TeachMeets organised by those who haven’t done many TeachMeets tend to be stage shows
rather than curated conversations, ... Once it becomes too slick, t00 organised, you're diluting
it, and I don't know if the deserves the title TeachMeet, it's just another conference; ... the line
was always ‘for teachers, by teachers’. Once it moves away from those four words, it's not for
teachers or by teachers, then what is it? It’s not TeachMeet, it's something else.

An evolving niche in a professional learning landscape

The themes here concerned the present and future direction of TeachMeet; a possible niche of
TeachMeet within CPD; and the reaction to the move to online events during the Covid-19
pandemic (W.H.O., 2020).

There was agreement that evolution is inevitable, and that it was well under way ... There's now
more than one type of TeachMeet ... different ways of doing, thinking, and being. Divergent
views emerged as to whether TeachMeet qualifies as CPD, despite its growing appearance
within learning spaces ... TeachMeet is a funny type of CPD. It's throwing the candy shop at
you, and you decide which candy to have; it's up to your professionalism to follow up afterwards
... it's not a deep level of CPD, but to me CPD is a spectrum ... I definitely feel TeachMeet fits
- it ignites and keeps going a hunger for learning.

But the caveat alongside any idea of adapting TeachMeet within the realm of CPD was that
stress would be laid on keeping TeachMeet as we know it ... I'm worried a move into more
formal planning spaces might exclude people, ... we tried to be as flexible as we could whilst
also being true to what TeachMeet is, to make it work; there's so much merit to the informality;
... we need to ensure that it remains democratic.

The final matter here concerned the sudden move of TeachMeet events to online platforms
during the pandemic of 2020. One matter of note was the balance between missing the social
contact and the wider reach, the same factors being seen as both positive and negative ... the
vibe of a good TeachMeet is in conversations afterwards; you can't do that as effectively online.
But online pulls in people from all over the world! ... if online become the only way to
congregate and share - then so be it; but for me it will always be a holding action against a
return to something more human, hands across the table.

Whether it be face to face or online or, the pragmatic wish for TeachMeet future was ... it's up
to the wisdom of the crowd to decide.

DISCUSSION

This study aimed to explore the nature, niche, and essence of TeachMeet by listening to the
stories and perspectives of participants. We discuss the findings in light of how they resolve
and substantiate this research aim, how they reflect the literature reviewed, and how they deepen
knowledge and understanding of the TeachMeet phenomenon.
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Significant in the findings is how they show TeachMeet to be ‘exactly what it says on the tin’,
living up to the name chosen for it. Teachers meet, and they teach each other, in a meeting that
is social, open, and humble. Humble in that there is no hierarchy, no agenda other than that set
by the participants. The name is new; the concept isn’t. TeachMeet is novel and has been framed
as radical, in that “the intent is to provide teachers with a forum for sharing their practices
outside of the classroom without the structures of normal staff development” (Bennett, 2012),
but it is not new. Co-founder Ewan Mclintosh reminds us that teachers have always done this
... snuck away from professional development for a quick pint... talk about amazing stuff kids
achieved that week, think 'I'm going to try that next week' ... they've always shared ideas. It's
nothing new in some ways, but it was legitimising it ... if you give something a proper name, it
becomes a thing.

The findings of the IPA reveal a potency in TeachMeet which resides in the personal,
purposeful, practical, and political impact that the experience to date has had on participants as
individuals and as a collective. At a personal level, teachers are encouraged by peers and
mentors, bringing ideas back to their classrooms because of inspiring stories told by other
teachers. Collectively, participants appreciate becoming part of a dynamic network or
community; Wenger-Trayner et al. (2023, p. 16) refer to this as “commitment to collective
progress in practice”. In terms of purpose, direct actions taken with intent — deliberately seeking
to improve as teachers, improve professional learning, provide opportunities to peers to gather
at a collaborative, informative, and fun event where ideas on practice are exchanged. At a
practical level, open exchange and discussion of knowledge, ideas, and resources among
teachers can only be of benefit, and in some cases the resulting spreagadh or spark can be
transformation. And in political terms, those who realise the potential of TeachMeet have a
determination to both preserve the intended integrity of TeachMeet, encouraging others to adopt
and adapt it into the future, ensuring it remains simple, social, and independent.

The findings confirm that TeachMeet is no ‘flash in the pan’ - it has its evolutionary roots in
the Open Space Technology unconference world (Owen, 1987). The experiential statements in
all the interviews are imbued with the two fundamentals of OST — “passion and responsibility”
(Owen, 1997, p. 27). There is significance in the trust expressed for openness, informality, and
freedom in TeachMeets. The open and random nature of TeachMeet events evokes a
playfulness in social learning as suggested by Price (2015), the balance between chaos and
order (Owen, 2004) for which Hock coined the term chaordic (1999), and the “living, self-
governed structures that thrive on the passion and care the members bring to their engagement”
(Wenger-Trayner et al., 2023, p. 65). It is significant also that many attend TeachMeet for the
company as much as for the content. The appreciation for the ‘freedom to roam’ during events
implies that relaxation of a ‘one size fits all’ approach might increase motivation and
engagement in formal CPD - as suggested in Korthagen (2017), O’Sullivan et al., (2016),
Murchan et al., (2009), and others.

Significantly, these findings show two main motivations that prompted organisers to take action
by arranging more TeachMeets: to counter disappointment with their current CPD, and their
desire to provide opportunity for others to have TeachMeet experience as they’d had. This
attitude of ‘do something about it’ suggests an agency of enactment which Barad (2007)
ascribes to those who take action in translating ideas into reality. It is important to note that
alongside each response that recounted negative experiences of CPD, there was in addition an
imperative to reverse this by providing opportunities for a better experiences in the future. This
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“giving back” was listed in an Australian Community Review (TeachMeet[AUS}, 2014) as a
long-term consequences of TeachMeet; this reflects the Wenger-Trayner et al. (2023, 19)
consideration that personal experience of agency strengthens identification within a community
and “transforms local innovations into widespread yet locally adapted practices”. A desire to
bring innovative ideas to peers, to develop a self-directed model professional learning without
waiting for permission from others, and to improve current provision of CPD reflects the
responses to a previous Participant Impact Survey, reported in Amond et al., (2020), that
showed a domino effect impact on the respondents’ teaching community - having experienced
a TeachMeet, the reaction of many was to organise more TeachMeets.

Findings showed that signature elements that give life to the TeachMeet event - the catalytic
facilitation by an agile MC, the convivial atmosphere which echo the Open Space Technology
unconference format (Amond et al. 2024; Owen 1987; Mclntosh 2007; Bennett 2012; Carpenter
et al. 2018) — to be linked with those appreciated by participants for the effect they have had on
their practice. In particular, the spreagadh or impetus of the nanopresentation - the brief glimpse
into a peer’s classroom - is highlighted as an example of the effect of professional development
and learning most highly valued by global experts (Guskey, 2002; Kennedy, 2005; Desimone,
2009; Webster-Wright, 2009; Wenger et al., 2011), that of being transformative.

Implications

In the findings it is clear that the need to commune with like-minded others can bring a
community together at a TeachMeet; there is less clarity about what holds the network together
after and in between events, in the absence of formal structures. Rogers (1962) calls it the weak
ties that drive diffusion of innovations; Siemens (2005) calls it the weak ties between nodes in
a network. Granovetter (1973) theorises on the strength of weak ties that form bridges in loose-
knit networks. Inside Granovetter’s theory, there are two ideas that might shed light on the
complexity of TeachMeet - an “emotional intensity” and a “sense of community”, each of which
is strongly evident in the findings. Participant stories are infused with emotional intensity,
“maybe even quasi-religious in fervour ” (Parkin, in Anderson, 2013); people speak of passion
... “people lighting up when they talk about what they do” (Amond et al., 2020). Granovetter
says of the sense of community being activated at meetings that “maintenance of weak ties may
well be the most important consequence of such meetings” (1973, p. 1336). Staying connected
to each other using social media was central to the findings ... an almost symbiotic relationship
between Twitter and TeachMeet is a strong experiential themes interpreted in the interview
analysis. As social media fractures, the certainty of the strength of weak ties may become
uncertain and may call for remedial action within the community.

Wenger-Trayner et al. (2023, p.16) tell us that a community “evolves until it is no longer
relevant”. The findings of this research clearly imply that experienced participants perceive
TeachMeet to be still evolving, which leaves scope for realisation of the potential and relevance
within it; it could remain exactly as it is now for those who appreciate that, but could be taken
further by those who expressed desire to do so. Revealed alongside this is a dilemma borne of
tensions between desires to optimise TeachMeet’s positive impact to date and anxieties about
dilution or devolution of future practice in TeachMeets.

Both of these issues - the uncertainty creeping into social communications, and the dilemma
about the profile of events - will have implications for the grassroots organisers and participants
taking TeachMeet into its twentieth year and beyond.
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Recommendations

We make two recommendations based on needs identified during the research. The first is a
specific recommendation to extend this research into the TeachMeet phenomenon. This report
is limited to fifteen interviewees from four countries, albeit each of them an experienced key
informant; other insights from across the global TeachMeet community should be sought to
substantiate these findings and share further knowledge based on experience. The second is a
more general recommendation, borne of the visible imbalance in the literature which leans very
much in favour of studies of formal provision over informal; more academic research, from
participants’ points of view, should include and consider the informal aspects of the participant-
driven professional development in education that TeachMeet represents. Uptake of each of
these recommendations would inform those responsible for policy, planning of professional
learning with more insight to the perspective of the participants for whom they provide. We
offer this paper as a first contribution towards both.

CONCLUSION

This research concludes that according to those with experience of TeachMeet — a social
phenomenon situated at informal intersections in teacher learning — it is evolving through
participant agency enacting desires reflecting their political, practical, purposeful, and personal
experience of TeachMeet. The deep impact of personal experiences has developed relationships
that have built growing communities and networks. Purposeful actions have been driven by a
moral imperative to do whatever is possible to do, and also to counter discontent with formally
provided learning experiences. Practical aspects that are appreciated are the chance to see into
the black box of another’s classroom, the exchanging of knowledge, and the transformation that
an inspiration spreagadh or spark may bring about. Political ideation centres on the twin
resolutions that events must remain simple, non-hierarchical and any commercialisation or
appropriation must be resisted whilst also acknowledging the risks and benefits of possible
evolved future role in professional learning for TeachMeet.

ACKNOWLEDGEMENTS

The authors acknowledge the contribution of TeachMeet organisers from Ireland, UK, USA,
and Australia who shared their experiences in interviews with Mags Amond: Ciara Brennan,
Conor Galvin, Daithi Mhuiri, Dawn Hallybone, Drew Buddie, Ewan Mclntosh, John
Heffernan, Kathleen Byrne, Kyle Calderwood, Leanne Lynch, Mary Linehan, Sarah-Jayne
Carey, Stephen Howell, and Steven Kolber.

REFERENCES

Amond, M. (2022). TeachMeets by date found globally advertised in June 2022. [Table]
https://docs.google.com/spreadsheets/d/1Qf4AMVNLOaVICCo00S7UDUeejlwzAL3
WAIfcGgMMxmZE/edit?usp=sharing

Amond, M., Johnston, K., & Millwood, R. (2025). Exploring the TeachMeet phenomenon:
motivations and perspectives of participants. Professional Development in Education,
1-23. https://doi.org/10.1080/19415257.2025.2519984

Amond, M., Johnston, K., & Millwood, R. (2024). The characteristic elements of
TeachMeet. Irish Educational Studies, 43(4), 1601-1621.
https://doi.org/10.1080/03323315.2024.2401030

Amond, M., Johnston, K., & Millwood, R., Mcintosh, E. (2020). A decade of TeachMeet: an
Interpretive Phenomenological Analysis of participants' tales of impact. HEAD'20.

7


https://www.eajournals.org/
https://docs.google.com/spreadsheets/d/1Qf4MVNLOaV9CCo00S7UDUeejlwzAL3WAIfcGqMMxmZE/edit?usp=sharing
https://docs.google.com/spreadsheets/d/1Qf4MVNLOaV9CCo00S7UDUeejlwzAL3WAIfcGqMMxmZE/edit?usp=sharing
https://doi.org/10.1080/19415257.2025.2519984
https://doi.org/10.1080/03323315.2024.2401030

British Journal of Education 13, (8), 64-82, 2025
Online ISSN: 2054-636X (Online)
Print ISSN: 2054-6351(Print)

Website: https://www.eajournals.org/

Publication of the European Centre for Research Training and Development-UK

6th International Conference on HE Advances. Universitat Politecnica de Valencia.
https://doi.org/10.4995/HEAd20.2020.11089

Amond, M., Johnston, K., & Millwood, R. (2018). Self-Organised Professional Development
- The TeachMeet Phenomenon. International Technology, Education and
Development Conference (INTED), Valencia, edited by L. Gomez Chova, A. Lopez
Martinez, I. Candel Torres, 2018, pp239 — 248. https://
https://doi.org/10.21125/inted.2018.1036

Anderson, M. (2013, January 12th). What Is a TeachMeet Anymore?
http://ictevangelist.com/what-is-a-teachmeet-any-more/

Barad, K. (2007). Meeting the Universe Halfway: Quantum Physics and the Entanglement of
Matter and Meaning. Durham and London: Duke University Press.
https://doi.org/10.2307/j.ctv12101zq

Barrett, T. (2010, April 22nd). TeachMeet Hits Its Fourth Birthday: Coming of Age
#tmFuture. https://edte.ch/blog/teachmeet-hits-its-fourth-birthday-coming-of-age-
tmfuture/?v=3aled7090bfa

Bell, F. (2011). Connectivism: Its Place in Theory-Informed Research and Innovation in
Technology-Enabled Learning. The International Review of Research in Open and
Distributed Learning 12, no. 3: 98-118. https://doi.org/10.19173/irrodl.v12i3.902

Bennett, L. (2012). TeachMeet: Guerrilla CPD. SEDA. Educational Developments Issue 13.3,
2012. https://www.seda.ac.uk/seda-publishing/educational-developments/past-issues-
2000-onwards/educational-developments-issue-13-3-2012

Biggerstaff, D., & Thompson, A. R. (2008). Interpretative Phenomenological Analysis (IPA):
A Qualitative Methodology of Choice in Healthcare.
https://doi.org/10.1080/14780880802314304

Braun V., & Clarke V. (2021). Can | use TA? Should I use TA? Should I not use TA?
Comparing reflexive thematic analysis and other pattern-based qualitative analytic
approaches. Couns Psychother Res. 2021; 21:37-47.
https://doi.org/10.1002/capr.12360

Bryman, A. (2012). Social Research Methods. Oxford University Press.

Carpenter, J.P., Krutka, D.G. & Trust, T. Continuity and change in educators’ professional
learning networks. J Educ Change 23, 85-113 (2022).
https://doi.org/10.1007/s10833-020-09411-1

Carpenter, J., & Linton, J. (2016). Edcamp Unconferences: Educators' Perspectives on an
Untraditional Professional Learning Experience. Teaching and Teacher Education 57
(July 2016): 97-108. https://doi.org/10.1016/j.tate.2016.03.004

Carpenter, J. (2016). Unconference Professional Development: Edcamp Participant
Perceptions and Motivations for Attendance. Professional Development in Education
42, no. 1: 78-99. https://doi.org/10.1080/19415257.2015.1036303

Charles, L. 2021. Using A Teachmeet Model to Enhance Collaboration in An Information
Literacy Instruction Program. In The Journal of Academic Librarianship. Volume 47,
Issue 5. https://doi.org/10.1016/j.acalib.2021.102393

Connell, J. (2009, October 2nd). Time For a TeachMeet Alternative?
http://web.archive.org/web/20091002215858/http:/www.johnconnell.co.uk/blog/?p=2
215

Connelly, F., & Clandinin, D. (1990). Stories of Experience and Narrative Inquiry.
Educational Researcher. Vol. 19, No. 5 (Jun. - Jul., 1990), pp. 2-14
https://doi.org/10.3102/0013189X019005002

Cooperrider, D., & Srivasta, S. (1987). Appreciative Inquiry in Organizational Life. Research
in Organizational Change and Development, VVol.1, pages 129-169. JAI Press.

78


https://www.eajournals.org/
https://doi.org/10.4995/HEAd20.2020.11089
https://doi.org/10.21125/inted.2018.1036
https://doi.org/10.2307/j.ctv12101zq
https://doi.org/10.19173/irrodl.v12i3.902
https://doi.org/10.1080/14780880802314304
https://doi.org/10.1002/capr.12360
https://doi.org/10.1007/s10833-020-09411-1
https://doi.org/10.1016/j.tate.2016.03.004
https://doi.org/10.1080/19415257.2015.1036303
https://doi.org/10.1016/j.acalib.2021.102393
https://doi.org/10.3102/0013189X019005002

British Journal of Education 13, (8), 64-82, 2025
Online ISSN: 2054-636X (Online)
Print ISSN: 2054-6351(Print)

Website: https://www.eajournals.org/

Publication of the European Centre for Research Training and Development-UK

Cormier, D. (2008). Rhizomatic Education: Community as Curriculum. Innovate: Journal of
Online Education: Vol. 4: Iss. 5, Article 2.
https://nsuworks.nova.edu/innovate/vol4/iss5/2

Cresswell, J., & Plano Clark, V. (2011). Designing and Conducting Mixed Methods Research.
2nd Edition. Sage.

Cronin, C. (2017). Openness and Praxis: Exploring the Use of Open Educational Practices in
Higher Education. https://doi.org/10.19173/irrodl.v18i5.3096

deMarrais, K. (2004). Qualitative Interview Studies: Learning Thru Experience. Chapter 4. In
deMarrais, K., Lapan, S. (eds.). 2004. Foundations for Research. Methods of Inquiry
and the Social Sciences. Mahwah, NJ: Lawrence Erlbaum Associates, Inc.

Desimone, L. (2011). A Primer on Effective Professional Development. Phi Delta Kappan 92,
no. 6 (March 2011): 68-71. https://doi.org/10.1177/003172171109200616

Downes, S. (2007, February 5th). Stephen's Web ~ What Connectivism Is.
http://www.downes.ca/post/38653

Doust, T. (2013). The Open Classroom. NESTA. http://www.nesta.org.uk/blog/open-
classroom

Dutton, W. (2007). Through the Network (of Networks) - the Fifth Estate. Oxford Internet
Institute. [Lecture]. https://doi.org/10.2139/ssrn.1134502

Engeness, |, Brynildsen, S, Nagel, I. 2019. TeachMeets as a Possible Arena for Teachers'
Development of Professional Digital Competence. Researchgate.
https://www.researchgate.net/publication/335224315_TeachMeets_as_a Possible_Ar
ena_for_Teachers%27_Development_of Professional_Digital Competence

Evans, L. (2019). Implicit and Informal Professional Development: What It "Looks like",
How It Occurs, and Why We Need to Research It. Professional Development in
Education 45, no. 1: 3-16. https://doi.org/10.1080/19415257.2018.1441172

Ferguson, N. (2018). The Square and The Tower. Allen Lane.

Granovetter, M. S. (1973). The Strength of Weak Ties. American Journal of Sociology, 1973,
78:6, 1360-1380. https://doi.org/10.1086/225469

Guest, 1. (2019). Exploring teachers' professional development with Twitter: A sociomaterial
analysis. [PhD dissertation]. Sheffield Hallam University Research Archive
(SHURA). https://doi.org/10.7190/shu-thesis-00146

Guskey, T. (2002). Educational Leadership: Redesigning Professional Development: Does It
Make a Difference? Evaluating Professional Development. https://tguskey.com/wp-
content/uploads/Professional-Learning-4-Evaluating-Professional-Development.pdf

Hallahan, I. (2010, May 25th). TeachMeet - The Story So Far. The H-Blog. https://h-
blog.me.uk/archives/161

Hargreaves, A. (2000). Four Ages of Professionalism and Professional Learning. In "Teachers
and Teaching: History and Practice”, VVol. 6, No. 2, pp. 151-182
https://doi.org/10.1080/713698714

Holme, R. 2021. Thought piece - grassroots teacher professional development: how and why
practitioners are taking ownership for their development and learning, PRACTICE,
3:1, 37-42. https://doi.org/10.1080/25783858.2021.1882265

Hock, D. (1999). Birth of the Chaordic Age. http://www.deewhock.com/publications#birth-
of-the-chaordic-age

Hord, S. (1997). Professional Learning Communities: Communities of Continuous Inquiry
and Improvement. Southwest Educational Office of Educational, Washington, DC.

Jones, J., & Edwards, J. (2014). Changemaker values within the Foundation Degree Learning
and Teaching and the development of a Teaching Assistant TeachMeet event.

79


https://www.eajournals.org/
https://nsuworks.nova.edu/innovate/vol4/iss5/2
https://doi.org/10.19173/irrodl.v18i5.3096
https://doi.org/10.1177/003172171109200616
http://www.downes.ca/post/38653
http://www.nesta.org.uk/blog/open-classroom
http://www.nesta.org.uk/blog/open-classroom
https://doi.org/10.2139/ssrn.1134502
https://www.researchgate.net/publication/335224315_TeachMeets_as_a_Possible_Arena_for_Teachers%27_Development_of_Professional_Digital_Competence
https://www.researchgate.net/publication/335224315_TeachMeets_as_a_Possible_Arena_for_Teachers%27_Development_of_Professional_Digital_Competence
https://doi.org/10.1080/19415257.2018.1441172
https://doi.org/10.1086/225469
https://doi.org/10.7190/shu-thesis-00146
https://tguskey.com/wp-content/uploads/Professional-Learning-4-Evaluating-Professional-Development.pdf
https://tguskey.com/wp-content/uploads/Professional-Learning-4-Evaluating-Professional-Development.pdf
https://h-blog.me.uk/archives/161
https://h-blog.me.uk/archives/161
https://doi.org/10.1080/713698714
https://doi.org/10.1080/25783858.2021.1882265
http://www.deewhock.com/publications#birth-of-the-chaordic-age
http://www.deewhock.com/publications#birth-of-the-chaordic-age

British Journal of Education 13, (8), 64-82, 2025
Online ISSN: 2054-636X (Online)
Print ISSN: 2054-6351(Print)

Website: https://www.eajournals.org/

Publication of the European Centre for Research Training and Development-UK

Changemaker in the Curriculum, Case Studies 2013-2014. The University of
Northampton.

Kathawalla, R., & Mehta, J. (2022). Humans in Hierarchies: Intergroup Relations in
Education Reform. Educational Administration Quarterly, 58(4), 597-637.
https://doi.org/10.1177/0013161X221098072

Kennedy, A. (2005). Models of Continuing Professional Development: A Framework for
Analysis. ResearchGate. https://doi.org/10.1080/13674580500200277

King, F., Poekert, P., & Pierre, T. (2023). A pragmatic to navigate complexity in teachers’
professional Learning. Professional Development in Education, 49(6), 958-977.
https://doi.org/10.1080/19415257.2023.2248478

Korthagen, F. (2017) Inconvenient truths about teacher learning: towards professional
development 3.0, Teachers and Teaching, 23:4, 387-405
https://doi.org/10.1080/13540602.2016.1211523

Kvale, S. (1983). The Qualitative Research Interview: A Phenomenological and a
Hermeneutical Mode of Understanding Kvale, Steinar Journal of Phenomenological
Psychology; Fall 1983; 14, 2; ProQuest p.171
https://doi.org/10.1163/156916283X00090

Lave, J., & Wenger, E. (1991) Situated Learning: Legitimate Peripheral Participation.
Cambridge University Press, 1991. https://doi.org/10.1017/CB09780511815355

Mclntosh, E. (2006, June 29). TeachMeet06 Is Open for Business.
https://edu.blogs.com/edublogs/2006/06/teachmeet06_is_.html

Mclntosh, E. (2007, June 24). Talking about the future of education - in rows.
https://edu.blogs.com/edublogs/teachmeet07/page/5

Moser, A., & Korstjens, I. 2018. Series: Practical guidance to qualitative research. Part 3:
Sampling, data collection and analysis, European Journal of General Practice, 24:1, 9-
18. https://doi.org/10.1080/13814788.2017.1375091

Murchan, D., Loxley., A., & Johnston, K. (2009). Teacher Learning and Policy Intention:
Selected Findings from an Evaluation of a Large-Scale Programme of Professional
Development in the Republic of Ireland, European Journal of Teacher Education, 32,
(4), p455 - 471. https://doi.org/10.1080/02619760903247292

Nizza, I., Farr, J., & Smith, J.A. (2021): Achieving excellence in interpretative
phenomenological analysis (IPA): Four markers of high quality, Qualitative Research
in Psychology. https://doi.org/10.1080/14780887.2020.1854404

Noon, E. J. (2018). Interpretive Phenomenological Analysis: Appropriate Methodology for
Education Research? Journal of Perspectives in Applied Academic Practice, 6(1), 75-
83. https://doi.org/10.14297/jpaap.v6il.304

Oddone, K., 2022. The nature of teachers’ professional learning through a personal learning
network: individual, social and digitally connected. Teaching and teacher education:
Leadership and professional development, 1 (100001), 1-12.
https://doi:10.1016/j.tatelp.2022.100001

O'Sullivan, H, McConnell, B, McMillan, D. (2016). Report to the Standing Committee of
Teacher Education North and South (SCoTENS) Continuous Professional
Development and its Impact on Practice: A North-South Comparative Study of Irish
Teachers' Perceptions, Experiences and Motivations. http://scotens.org/site/wp-
content/uploads/Final-Report12.pdf

Owen, H. (1987). Spirit Transformation and Development in Organization. Potomac, Md.:
Abbott Pub.

Owen, H. (1997) Expanding Our Now: The Story of Open Space Technology. San Francisco:
Berrett-Koehler.

80


https://www.eajournals.org/
https://doi.org/10.1177/0013161X221098072
https://doi.org/10.1177/0013161X221098072
https://doi.org/10.1080/13674580500200277
https://doi.org/10.1080/19415257.2023.2248478
https://doi.org/10.1080/13540602.2016.1211523
https://doi.org/10.1163/156916283X00090
https://doi.org/10.1017/CBO9780511815355
https://edu.blogs.com/edublogs/2006/06/teachmeet06_is_.html
https://edu.blogs.com/edublogs/teachmeet07/page/5
https://doi.org/10.1080/13814788.2017.1375091
https://doi.org/10.1080/02619760903247292
https://doi.org/10.1080/14780887.2020.1854404
https://doi.org/10.14297/jpaap.v6i1.304
about:blank
http://scotens.org/site/wp-content/uploads/Final-Report12.pdf
http://scotens.org/site/wp-content/uploads/Final-Report12.pdf

British Journal of Education 13, (8), 64-82, 2025
Online ISSN: 2054-636X (Online)
Print ISSN: 2054-6351(Print)

Website: https://www.eajournals.org/

Publication of the European Centre for Research Training and Development-UK

Owen, H. (2004). Open Space as Appreciative. Al Practitioner. Ed. Holman. ISSN 1741-
8224,

Oxley, L. (2016). An examination of Interpretative Phenomenological Analysis (IPA).
Educational and Child Psychology, 33(3), 55-62

Palinkas, L., Horwitx, S., Green, C., Wisdom, J., Duan, N., & Hoagwood, K. (2013).
Purposeful Sampling for qualitative data collection and analysis in a mixed methods
implementation research. Springer Science Business Media. NY.
https://doi.org/10.1007/s10488-013-0528-y

Price, D. (2015). Heutagogy and Social Communities of Practice: Will self-determined
learning re-write the script for educators?
http://engagedlearning.co.uk/newengagedlearning/wp-
content/uploads/2015/02/Heutagogy-and-Social-Communities-of-Practice-Will-self-
determined-learning-re-write-the-script-for-educators.pdf

Poe, M. (2006). The Hive. In The Atlantic, September 2006 issue.
https://www.theatlantic.com/magazine/archive/2006/09/the-hive/305118/

Raymond, E. (1999). The Cathedral and the Bazaar. O'Reilly Media Inc.
https://doi.org/10.1007/s12130-999-1026-0

Richardson, W. (2014). Personal Learning Networks. [Video].
https://www.youtube.com/watch?v=0MIG0xOySCc

Rogers, E. (1962). Diffusion of Innovations. 5th Edition. Free Press.

Siemens, G. (2005). Connectivism: A Learning Theory for the Digital Age. International
Journal of Instructional Technology and Distance Learning (ITDL), Vol. 2 No. 1., pp.
3-10. http://itdl.org/Journal/Jan_05/Jan_05.pdf

Shanks, R. (2023), "Informal coaching and mentoring and an “informal turn” in teacher
professional learning”, International Journal of Mentoring and Coaching in
Education, Vol. 12 No. 4, pp. 440-452. https://doi.org/10.1108/IIMCE-10-2022-0091

Sharimova, A. (2025). Understanding informal learning in virtual professional communities
of teachers: the role of knowledge sharing self-efficacy. Teacher Development, 1-19.
https://doi.org/10.1080/13664530.2025.2459233

Smith, J. A. (1996). Beyond the divide between cognition and discourse: Using interpretative
phenomenological analysis in health psychology, Psychology & Health, 11:2, 261-
271. https://doi.org/10.1080/08870449608400256

Smith, J.A., Flowers, P., & Larkin, M. (2022). Interpretative Phenomenological Analysis -
Theory, Method, and Research. 2™ Edition. Sage Publications.

Strom, K. J., & Viesca, K. M. (2020). Towards a complex framework of teacher learning-
practice. Professional Development in Education, 47(2-3), 209-224.
https://doi.org/10.1080/19415257.2020.1827449

TeachMeet[AUS}. (2014). Community Review Workshop Report. (2-14).
https://mrleonwilson.files.wordpress.com/2014/08/teachmeet_pl-
workshop_final_140612_.pdf

Tobin, D., 2017. Build your personal learning network. http://www.linkedin.com/pulse/build-
your-personal-learning-network-daniel-tobin/

Trust, T., Krutka, D. G., & Carpenter, J. P. (2016). "Together we are better": Professional
learning networks for whole teachers. Computers & Education, 102, 15-34.
https://doi.org/10.1016/j.compedu.2016.06.007

Tumelty, N., Kuhn, 1., & Birkwood, K. (2012). TeachMeet: Librarians Learning from Each
Other. London: Facet Publishing. https://doi.org/10.29085/9781856048804.018

81


https://www.eajournals.org/
https://doi.org/10.1007/s10488-013-0528-y
http://engagedlearning.co.uk/newengagedlearning/wp-content/uploads/2015/02/Heutagogy-and-Social-Communities-of-Practice-Will-self-determined-learning-re-write-the-script-for-educators.pdf
http://engagedlearning.co.uk/newengagedlearning/wp-content/uploads/2015/02/Heutagogy-and-Social-Communities-of-Practice-Will-self-determined-learning-re-write-the-script-for-educators.pdf
http://engagedlearning.co.uk/newengagedlearning/wp-content/uploads/2015/02/Heutagogy-and-Social-Communities-of-Practice-Will-self-determined-learning-re-write-the-script-for-educators.pdf
https://www.theatlantic.com/magazine/archive/2006/09/the-hive/305118/
https://doi.org/10.1007/s12130-999-1026-0
https://www.youtube.com/watch?v=OMIG0xOySCc
http://itdl.org/Journal/Jan_05/Jan_05.pdf
https://doi.org/10.1108/IJMCE-10-2022-0091
https://doi.org/10.1080/13664530.2025.2459233
https://doi.org/10.1080/08870449608400256
https://doi.org/10.1080/19415257.2020.1827449
https://mrleonwilson.files.wordpress.com/2014/08/teachmeet_pl-workshop_final_140612_.pdf
https://mrleonwilson.files.wordpress.com/2014/08/teachmeet_pl-workshop_final_140612_.pdf
http://www.linkedin.com/pulse/build-your-personal-learning-network-daniel-tobin/
http://www.linkedin.com/pulse/build-your-personal-learning-network-daniel-tobin/
https://doi.org/10.1016/j.compedu.2016.06.007
https://doi.org/10.29085/9781856048804.018

British Journal of Education 13, (8), 64-82, 2025
Online ISSN: 2054-636X (Online)
Print ISSN: 2054-6351(Print)

Website: https://www.eajournals.org/

Publication of the European Centre for Research Training and Development-UK

Ui Choistealbha, J. (2018). Understanding EEP as a Professional Learning Network. In I.

Kunnari & M. Laurikainen (Eds.) Empowering ePortfolio Process. HAMK Unlimited
Journal.

Walsh, A. (2011) Librarians learning from librarians: Networking and learning intersect at the

Huddersfield Librarian TeachMeet. Information Today. http://eprints.hud.ac.uk/9698/

Webster-Wright, A. (2010). Authentic Professional Learning. Vol. 2. Professional and

Practice-Based Learning. Dordrecht: Springer Netherlands.
https://doi.org/10.1007/978-90-481-3947-7

Weick, K. (1995). Sensemaking in Organizations. Foundations for Organizational Science.

Thousand Oaks, Calif.: Sage Pub.

Wenger, E. (2010). Communities of Practice and Social Learning Systems: the Career of a

Concept. Social learning systems and communities of practice. Springer.
https://doi.org/10.1007/978-1-84996-133-2_11

Wenger, E., Trayner, B., & De Laat, M. (2011). Promoting and assessing value creation in

communities and networks: A conceptual framework. Rapport 18, Ruud de Moor
Centrum, Open University of the Netherlands.

Wenger-Trayner, E., Wenger-Trayner, B., Reid, P., Brudelein, C. (2023). Communities of

Practice Within and Across Organisations, A Guidebook. Social Learning Lab,
Portugal. https://www.wenger-trayner.com/cop-guidebook/

W.H.O. (2020). World Health Organisation announces Covid-19 outbreak a pandemic.

https://www.euro.who.int/en/health-topics/health-emergencies/coronavirus-covid-
19/news/news/2020/3/who-announces-covid-19-outbreak-a-pandemic

82


https://www.eajournals.org/
http://eprints.hud.ac.uk/9698/
https://doi.org/10.1007/978-90-481-3947-7
https://doi.org/10.1007/978-1-84996-133-2_11
https://www.wenger-trayner.com/cop-guidebook/
https://www.euro.who.int/en/health-topics/health-emergencies/coronavirus-covid-19/news/news/2020/3/who-announces-covid-19-outbreak-a-pandemic
https://www.euro.who.int/en/health-topics/health-emergencies/coronavirus-covid-19/news/news/2020/3/who-announces-covid-19-outbreak-a-pandemic

