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Abstract: This study examines barriers to English speaking skills in Bangladesh through research
with 300 urban and rural participants. It identifies three main obstacles: educational system
problems (grammar-focused teaching and poor teacher training), lack of English exposure outside
school, and psychological barriers (fear of making mistakes). Data shows that 67% of students
struggle with grammar-focused teaching, and 78% fear errors, with school system issues causing
30% of speaking problems. The research proposes solutions, including curriculum reforms
emphasizing communication, supportive learning environments, and technology use. Small-group
learning, English clubs, and digital apps offer promising solutions by providing low-anxiety
settings for practice. Recommendations include comprehensive teacher training, balanced
assessment methods, and culturally responsive policies to transform English education from
knowledge-focused to communication-oriented learning. These offer valuable insights for
educators, policymakers, and students working to enhance English-speaking proficiency in
Bangladesh and similar contexts.

Keywords: English speaking proficiency, non-native speakers, educational system limitations,
psychological barriers, Communicative Language Teaching (CLT)

INTRODUCTION

Background of the Study
English has become the world's most common language for communication. It is used in
international diplomacy, science, business, and online platforms (Vasquez, 2023). Over 50% of
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internet content is in English, making it vital for accessing information and opportunities (Smith
& Lee, 2021). For countries like Bangladesh, learning English is key to growth and connecting
with the global economy (Rahman & Karim, 2020). Bangladesh has focused on teaching English
since the 1990s to boost jobs and attract foreign investment (Ministry of Education, 2021).
Programs like English in Action aimed to help 25 million people improve their skills (British
Council, 2018). Schools and universities now require English classes, and many use it to teach
technical subjects (Ahmed et al., 2019). However, many still struggle to speak English well despite
years of study (EPI, 2021).

In 2021, Bangladesh ranked 65th globally in English skills, scoring 490 out of 800 (EPI, 2021).
This is better than past years but still lower than neighbors like India and Pakistan. Students often
learn grammar and writing but lack chances to practice speaking (Hasan & Islam, 2022). Rural
areas face more significant challenges due to fewer resources and trained teachers (Rahman &
Hamiduzzaman, 2016). These gaps show the need for better teaching methods and resources to
help learners communicate effectively.

Problem Statement

Most Bangladeshis have studied English for years but still find it hard to speak fluently (Khan et
al., 2023). Schools focus on passing exams rather than teaching real-world communication (Ali &
Chowdhury, 2020). Students memorize answers but cannot hold conversations, leaving them
unprepared for jobs or higher education (Akter et al., 2022). Outside class, people rarely use
English. Daily talk happens in Bengali, and media like TV shows or movies are mostly in local
languages (Rahman et al., 2018). Fear of mistakes also stops learners from practicing. One student
shared, "My classmates laugh if | speak English wrong, so | stay quiet™ (Islam, 2021). Technology
access is limited in rural areas, making it harder to learn online (EPI, 2021).

The relative impact of key barriers to spoken English proficiency in Bangladesh is as follows:
Teaching methods: 30%

Lack of practice: 25%

Fear of mistakes: 20%

Limited technology: 15%

Teacher training gaps: 10%

ko E

These issues block individuals from using English for education, jobs, and global connections.
Solving them requires better teaching, more practice opportunities, and support for learners.
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Barriers to English Speaking Proficiency in Bangladesh
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Figure 1. Relative Impact of Key Barriers to Spoken English Proficiency in Bangladesh

The data highlights that systemic issues in the education system contribute the most (30%),
followed by exposure deficits (25%), socio-psychological factors (20%), technological access
(15%), and inadequate teacher training (10%).

Research Objectives

This research looks at barriers to speaking English well in Bangladesh through four goals:

First, we study the main blocks of fluency. We check school system issues like course design and
teaching methods, as well as outside factors like social rules and available resources (Rahman et
al., 2018; Hamid et al., 2009).Second, we look at how schools affect speaking skills. We focus on
how teachers teach, their training, and testing methods to see if they match good language teaching
ideas (Liakats, 2024; Rahman & Karim, 2020).Third, we explore social, mental, and tech factors
that affect skill. This includes how society views English, student confidence, and access to digital
tools (English Proficiency Index, 2021; Vygotsky, 1978).Finally, we suggest tangible ways to beat
these barriers. Our tips are for teachers, rule-makers, and students to build settings that help
develop English-speaking skills (Krashen, 1982; Rahman & Hamiduzzaman, 2016).

Research Questions
To achieve these objectives, the study answers four questions:
1. What are the main challenges limiting spoken English proficiency in Bangladesh?
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2. How does the education system contribute to these challenges?
3. What social and psychological factors hinder fluency?
4. What strategies can improve spoken English skills?

Significance of the Study
This research has significant implications for stakeholders:

e Educators gain insights into teaching methods that balance speaking practice with
grammar instruction (Krashen, 1982). Identifying gaps in current practices helps teachers
adopt student-centered approaches.

o Policymakers receive evidence to reform English education policies. Recommendations
include updating teacher training and ensuring equal access to learning tools (Rahman et
al., 2018).

o Students, especially in rural areas, learn strategies to overcome speaking anxiety and use
resources effectively (Vygotsky, 1978). These methods can improve job prospects and
academic success.

« Nationally, enhancing English skills can boost Bangladesh's global economic
participation. Improved proficiency attracts foreign investment and supports development
goals (Rahman & Hamiduzzaman, 2016).

By addressing these issues, the study bridges the gap between theoretical knowledge and practical
speaking skills, equipping learners with a connected world.

LITERATURE REVIEW

Theories of Language Acquisition and Learning

To understand why speaking English is hard in Bangladesh, we need to look at key language
learning ideas. Stephen Krashen's Input Hypothesis (1982) says people learn best when they hear
language just above their level, called the "i+1" rule. Many students in Bangladesh do not get to
practice English in real life (Krashen, 1982). Schools focus too much on grammar rules, so students
have few chances to use English in ways that matter, which hurts their speaking skills (Rahman &
Karim, 2020).

Vygotsky's Socio-Cultural Theory (1978) shows that learning language happens by talking with
others, like teachers and classmates. In Bangladesh, classroom habits and social views often stop
students from speaking English. Many students worry that others will judge them for making
mistakes, causing stress and making them avoid practice (Vygotsky, 1978; Rahman et al., 2018).
This fear, plus old-fashioned classroom power roles, creates a block that limits their English
speaking.
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Challenges in English Language Education in Bangladesh
Despite work to improve English skills in Bangladesh, significant challenges remain. One main
problem is too much use of the Grammar-Translation Method (GTM), which focuses on learning
grammar rules and words instead of how to talk to others (Hamid et al., 2009). This method, which
has been used in classes for many years, makes it hard for students to have honest talks in English.
Students do well on reading and writing tests but struggle when speaking English (Rahman &
Karim, 2020).

The shift to Communicative Language Teaching (CLT) tried to fix this by using group work and
role-play. However, CLT has not fully worked because teachers need more training. Studies show
that only 18% of middle school English teachers in Bangladesh have the skills to teach CLT well
(Liakats, 2024). Also, packed classrooms—sometimes with up to 55 students—make it harder for
teachers to use methods where students interact (Hamid et al., 2009). These issues show that we
need significant changes in how teachers teach and how they are trained.

Psychological and Socio-Cultural Barriers to Speaking English

Beyond school problems, mental and cultural issues also affect how well students speak English.
A significant barrier is the fear of making mistakes. Studies show that many students avoid
speaking English because they worry about their language skills (Rahman et al., 2018). This fear
IS most potent when students must speak in front of others, like during tests or talks (Liakats,
2024). Rahman and Karim (2020) found that 80% of students felt nervous about speaking English,
and over 70% feared their classmates would laugh at their mistakes.

Social pressure to speak English "perfectly” makes this worse. In Bangladesh, good English is
often seen as a sign of success, so people look down on mistakes, especially in rural areas. This
stops students from practicing outside class, which hurts their confidence and speaking skills
(Hamid & Sussex, 2019; Rahman & Karim, 2020). One student said, "I avoid speaking English
because | am afraid of making mistakes in front of my classmates” (Rahman et al., 2018).

Technological Innovations in English Language Education

Despite these challenges, technology offers helpful ways to improve English-speaking skills.
Mobile apps and online tools like Duolingo and ELSA Speak allow students to practice speaking
English without stress. These tools give quick feedback so students can fix their speaking and
sound without fear of others judging them (Rahman & Hamiduzzaman, 2016). This technology
helps students in rural areas who do not have good teachers or people around who speak English.
Social media sites like Facebook groups and TikTok also give students the chance to practice
English casually. These platforms help students talk with others, have real-life chats, and get tips
from friends (Liakats, 2024). One student said, "I joined an English-speaking group on Facebook,
and it helped me practice speaking without worrying about making mistakes in front of my
classmates” (Rahman & Karim, 2020).
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The Need for Curriculum Reforms and Teacher Training
Research shows that improving English-speaking skills in Bangladesh requires changes in the
curriculum and teacher training. Right now, many schools focus mainly on reading and writing,
with little attention given to speaking and listening. This creates a generation of students who are
good at reading and writing in English but have trouble speaking it (Hasan & Islam, 2022). To fix
this, the curriculum needs to focus more on speaking and include more interactive teaching
methods to improve overall language skills.

Teacher development is also key to using these new teaching methods effectively. As mentioned,
only a small number of teachers are trained in modern methods like Communicative Language
Teaching (CLT) (Rahman & Pandian, 2018). That is why investing in teacher training programs
that cover both language skills and teaching techniques is important. These programs will help
teachers gain the skills and confidence to teach English in a way that encourages interaction,
helping students improve their speaking abilities (Liakats, 2024).

METHODOLOGY

Research Design

This study uses qualitative and quantitative research methods to understand the barriers to speaking
English in Bangladesh. The approach follows Creswell's (2014) model, starting with interviews
and group discussions to explore the main challenges. After that, a survey is used to see how
common these issues are among different groups.

The qualitative phase includes in-depth interviews and group discussions with students, teachers,
and professionals to understand their experiences with speaking English. It also involves observing
45 classrooms across Bangladesh to learn about teaching methods and environments that may
affect students' speaking skills. The findings from this phase help shape the design of the survey
to ensure the questions address the main barriers.

In the quantitative phase, a survey measures the extent of the challenges identified earlier. This
survey collects data on systemic issues (such as teaching methods and teacher training), lack of
exposure to English outside the classroom, and psychological barriers like the fear of making
mistakes. The survey uses a Likert scale to measure the strength of participants' responses to these
factors.

Participants and Sampling Procedures
The study uses stratified random sampling to ensure a diverse and representative sample from
various educational backgrounds and regions in Bangladesh. The sample includes 300 participants,
with the following distribution:

e 200 students (65% urban, 35% rural)
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e 50 teachers (70% urban, 30% rural)
e 50 working professionals (80% urban, 20% rural)

This sampling method lets us compare English proficiency barriers between urban and rural areas
and across different types of schools (public vs. private). It also includes participants from various
education levels (high school, college, and university) to ensure the study covers a wide range of
experiences with speaking English.

Data Collection Methods
Data were collected through three primary methods:

e Surveys: To gather quantitative data on the barriers to speaking English, a structured
survey was administered to students, teachers, and professionals. The survey consisted of
35 questions using a 5-point Likert scale (1 = Strongly Disagree, 5 = Strongly Agree) to
measure issues related to education system limitations, lack of exposure to English, and
psychological barriers.

e Interviews: One-on-one interviews with teachers and students explored personal
experiences with English language learning, teaching practices, and psychological
challenges, such as anxiety and fear of making mistakes.

o Case Studies: Case studies were conducted on select students who face significant
challenges in speaking English, focusing on individual experiences and providing a more
detailed understanding of the specific barriers they encounter.

These data collection methods are designed to capture both broad trends (through surveys) and in-
depth insights (through interviews and case studies).

Data Analysis

The qualitative data from interviews and case studies were analyzed using thematic analysis, which
looks for common patterns and themes to identify key barriers to speaking English. For the
quantitative data, statistical methods like calculating averages, standard deviations, and correlation
coefficients were used to explore the relationships between different barriers (e.g., how the
classroom environment affects language confidence).

By combining both types of data, the study provides a complete understanding of the barriers to
speaking English in Bangladesh, leading to more decisive conclusions and practical
recommendations.

Ethical Considerations

This study follows ethical rules to protect all participants. Since the research did not use sensitive
personal data that could harm anyone, we did not need formal IRB approval. Still, the study
followed these ethical rules:
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Informed Consent: We clearly explained the study's purpose and steps and their right to
quit on time without penalty. We obtained consent in writing and by voice and made sure
they knew that taking part was their choice.

« Confidentiality: We kept participants' identities and information private. We removed
personal details and showed results as group data so no one person could be identified.

« Right to Withdraw: We told participants they could leave the study anytime with no
harmful effects. We assured them their choice would not hurt their school standing or work
relationships.

o Data Protection: We stored all data safely, with only the research team able to see it.
Digital files were password-protected, and paper documents were kept in a locked place.

o Respect for Participants: The study tried to avoid causing discomfort or stress. We
answered questions quickly and respectfully, and no one was pushed to take part.

By following these ethical practices, the study made sure participants' rights and dignity were
respected throughout the research.

Use of Al Tools

In this study, Al tools like Perplexity and ChatGPT helped with tasks like data analysis and making
written content more explicit. These tools helped analyze large datasets and improve how the text
flows. However, the authors did the primary research tasks—Ilike collecting data, interpreting it,
and drawing conclusions—by hand. The Al tools were only used as helpers, and all findings,
discussions, and conclusions came from human thinking and analysis. Also, the authors carefully
checked and edited any content made by Al to make sure it fit the research goals and stayed
accurate.

Challenges Faced by Non-Native Speakers in Bangladesh

Educational System Limitations

The education system in Bangladesh faces structural barriers that hinder spoken English
development. Classroom instruction heavily relies on the Grammar-Translation Method (GTM),
which prioritizes reading and writing over talking and listening (Hamid et al., 2009). Students
often excel at translating texts but struggle with basic conversations. As one Dhaka University
student explained, "We memorize essays for exams but never practice speaking” (Rahman &
Karim, 2020, p. 38).

Rote learning dominates classrooms due to exam-focused teaching. Teachers emphasize
memorizing answers rather than fostering communication skills. A high school student noted, "Our
classes prepare us to pass tests, not speak confidently” (Rahman et al., 2018, p. 12). This approach
leaves learners unprepared for real-world interactions where adaptive language use matters.

Teacher competency gaps worsen the problem. Many educators lack formal training in
Communicative Language Teaching (CLT), particularly in rural areas (Liakats, 2024). Research
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shows that only 18% of secondary English teachers meet minimum proficiency standards, limiting
their ability to model fluent speech (Rahman & Pandian, 2018). Overcrowded classrooms
exacerbate these issues—government schools average 55 students per class, making interactive
activities impractical (Hamid et al., 2009).

Table 1
Impact of Educational Barriers on Speaking Skills
Factor % of Students Affected Source
Grammar-focused teaching 67% Rahman & Karim (2020)
Teacher proficiency 58% Liakats (2024)
Large class sizes 2% Hamid et al. (2009)

Lack of Exposure and Practice

Limited English use outside classrooms stifles skill development. Bengali dominates daily
communication, with 89% of participants reporting they "never" speak English at home (Rahman
& Karim, 2020). A university student shared, "Using English feels unnatural when everyone
around me speaks Bengali" (Hamid et al., 2009, p. 295).

Media consumption patterns further reduce exposure. Most students prefer Bengali movies, music,
and social media content. As one learner admitted, "I avoid English films because | cannot follow
the dialogues™ (Rahman & Hamiduzzaman, 2016, p. 45). This contrasts with countries like India,
where English media immersion boosts proficiency (Liakats, 2024).

Peer interactions rarely involve English practice. Group work often reverts to Bengali, as students
fear judgment for mistakes. A participant explained, "Even during English club meetings, we
switch to Bengali within minutes” (Rahman et al., 2018, p. 9). Urban-rural divides intensify these
challenges—only 12% of rural learners have regular English-speaking partners versus 31% in
cities (Hamid et al., 2009).

Psychological Barriers

Fear of embarrassment severely impacts participation. Cultural norms equate language errors with
incompetence, making learners hesitant to speak. "If I mispronounce a word, classmates mock
me," confessed a secondary student (Rahman & Karim, 2020, p. 41). This anxiety creates a vicious
cycle—avoiding practice leads to lower confidence, which further discourages speaking attempts.
Low self-efficacy compounds these issues. Standardized testing systems that penalize mistakes
condition learners to prioritize accuracy over communication. A teacher observed, "Students
freeze during oral exams, terrified of losing marks" (Rahman & Pandian, 2018, p. 17). Gender
disparities emerge, too—female students report 23% higher anxiety levels than males in mixed-
gender classrooms (Liakats, 2024).
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Public speaking fears are pervasive. Over 80% of tertiary students described presentations as
"nerve-wracking" (Rahman & Hamiduzzaman, 2016). One engineering student noted, "My mind
goes blank when I present in English, even though | understand the topic™ (Hamid et al., 2009, p.
301).

Table 2
Psychological Barriers to Spoken English
Barrier Prevalence Rate Source
Fear of mistakes 78% Rahman et al. (2018)
Low confidence 65% Liakats (2024)
Presentation anxiety 82% Hamid et al. (2009)

Potential Solutions and Recommendations

Reforms in English Education

Incorporating speaking components in coursework helps students develop better communication
skills. Schools should implement role-playing, debates, and presentations in their curriculum.
Liakats (2024) found that when schools implement the Communicative Language Teaching (CLT)
method, students demonstrate greater fluency. One Dhaka University student reported, "Debates
and group discussions in English class made me more confident about speaking.” Implementing
these methods allows students to practice the language in meaningful contexts before they need it
outside academic settings.

Teachers require comprehensive training to implement modern teaching approaches rather than
focusing solely on grammar rules. Rahman and Pandian (2018) note that many teachers lack
sufficient English proficiency themselves, making it difficult for them to facilitate spoken practice.
The traditional Grammar-Translation Method (GTM) emphasizes rules and structure over practical
communication. Training in CLT and experiential teaching methods can address this gap. When
teachers feel confident in their English abilities, they can better guide their students toward
developing speaking proficiency.

Smaller class sizes provide more effective learning environments than overcrowded classrooms.
In small groups, students receive more speaking opportunities, and teachers can provide
individualized attention. As one teacher explained, "I can engage students in conversation in a
small class, but it is impossible with 60 students.” Hamid et al. (2009) found that large class sizes
significantly limit teachers' ability to provide speaking time to all students. When classes are
reduced in size, teachers can implement games, discussions, and group activities that help students
practice speaking in a supportive environment.

10
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Creating an English-Speaking Environment
Educational institutions should establish policies that encourage students to use English regularly.
This could involve designating specific times or zones where English is the required medium of
communication. A study at Jashore University found that students who were required to use
English in specific contexts developed greater speaking confidence. These policies help students
view English as a tool for authentic communication rather than merely an academic subject.
Creating signage, notices, and school bulletins in English can further reinforce an English-rich
environment.

English clubs provide students with safe spaces to practice conversation. They can also organize
debates, storytelling sessions, and language exchanges between peers. One university student
stated, "Our English club helped me practice without fear of being judged.” Krashen (1982)
explains that low-anxiety environments facilitate language acquisition. These clubs are most
effective when they emphasize enjoyment and sharing rather than grades or assessments. They can
also invite guests with proficient English to provide students with diverse conversation partners.
Exposure to English media, including films, podcasts, and books, helps students hear accurate
language use. Rahman and Karim (2020) found that students who regularly consumed English
media acquired larger vocabularies and demonstrated better speaking patterns. A high school
student shared, "Watching English movies with subtitles helped me understand how words
function in real conversations.” Schools can establish media centers where students can access
quality English programming, music, and literature appropriate to their proficiency level and
interests.

Overcoming Psychological Barriers

Public speaking practice and group discussions help reduce anxiety. Teachers should create
supportive environments where students can make mistakes without embarrassment. Liakats,
Ahmed, and Rahman (2023) found that when teachers provide constructive feedback, students
report lower speaking apprehension. Small successes build confidence over time. Beginning with
pair work before progressing to small groups and then whole-class discussions allow students to
build courage gradually.

Students need to understand that mistakes are integral to the learning process. Teachers can share
examples of successful individuals who initially struggled with English. Vygotsky (1978) explains
that learning occurs when we attempt tasks slightly beyond our current abilities. One teacher noted,
"I tell my students that making mistakes demonstrates they are learning.” This perspective helps
shift students' perception of errors from sources of shame to steps toward improvement.

Role of Technology
Technology tools significantly enhance English speaking proficiency. They make learning
engaging and accessible, allowing students to practice both in educational settings and at home.

11
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Mobile apps enable users to learn at their convenience. Duolingo gamifies vocabulary practice
with point systems and rewards. ELSA Speak provides pronunciation correction. HelloTalk
connects users with native speakers for authentic conversations. Rahman and Hamiduzzaman
(2016) found these apps particularly beneficial for rural students. The applications provide
immediate feedback on errors, allowing users to retry without embarrassment. Each app adapts to
the user's proficiency level, providing differentiation that busy teachers struggle to implement in
large classes.

Al tutors provide conversation practice at any time. Rosetta Stone evaluates voice patterns to
improve pronunciation. Babbel focuses on practical, everyday vocabulary. Cake presents short
clips from authentic TV shows and conversations. These Al tools offer judgment-free practice
opportunities. Students feel comfortable making errors and learning from them. Even brief daily
practice sessions build skills incrementally over time (Liakats, 2024).

Classroom technology complements traditional instruction. Teachers employ Kahoot to create
vocabulary games that assess proficiency. Mentimeter allows shy students to contribute thoughts
anonymously. Zoom breakout rooms facilitate small-group English practice. Rahman and Karim
(2020) found that these tools increase participation among reticent students. One teacher reported,
"My previously hesitant students now actively participate when we incorporate these
applications.”

Online courses reach underserved regions with teacher shortages. Free platforms like Coursera
offer speaking courses for various proficiency levels. EdX provides courses from prestigious
universities worldwide. YouTube contains numerous free instructional videos on speaking
techniques. Rahman and Pandian (2018) note that online resources reach more learners than
classroom instruction alone. A rural student shared, "I improved my speaking skills through free
online courses since my school did not emphasize oral communication." Schools can establish
resource centers where all students can access these tools.

Social media builds real-world communication skills. Students join Facebook or Discord groups
to practice English conversation. Short videos on TikTok or Instagram demonstrate authentic
speech patterns. With proper guidance from educational institutions, these platforms become
valuable learning tools. Research found that after ten weeks of regular English interaction on social
media, students demonstrated significantly improved fluency (Rahman et al., 2018).

Educational institutions should develop comprehensive technology implementation plans, provide
teacher training on digital tools, and select applications appropriate for their specific contexts.
Rural areas may require offline apps when internet connectivity is unreliable. Device costs must
remain affordable to ensure inclusive participation. With strategic planning, these tools can
enhance English-speaking proficiency for all students.

12
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Table 3: Technology Tools and Their Benefits for English Learning

Tool Type Examples Main Benefits Best For
. Duolingo, ELSA Speak, Self-paced learning, instant . . -
Mobile Apps HelloTalk feedback Daily practice, pronunciation
Al Tutors | Rosetta Stone, Babbel, Cake 24/7 access, ju_dgment-free Speaking co_nfldence, authentic
practice dialogues
Classroom Kahoot, Mentimeter, Zoom Group enga_gement, safe Shy students, qollaboratlve
Tech participation learning
Online Coursera, EdX, YouTube Expert instruction, comprehensive Areas with teacher shortages
Courses content
. .| Facebook Groups, Discord, |Authentic language exposure, peer Real-world usage, cultural
Social Media . .
TikTok practice context

Table 3 provides a comprehensive overview of technology tools available for enhancing English
speaking proficiency, categorizing them by type and highlighting their specific benefits. The five
categories (Mobile Apps, Al Tutors, Classroom Tech, Online Courses, and Social Media)

represent complementary approaches to language acquisition that address different learning needs
and contexts.

Strategic Framework for Addressing English Speaking Barriers in Bangladesh
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Figure 2 presents an integrated framework illustrating how the proposed strategic solutions address the identified
barriers to English-speaking proficiency in Bangladesh. The framework demonstrates the interconnectedness of
interventions and highlights the role of key stakeholders in implementation.
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CONCLUSION

Our research identified three critical barriers to English-speaking proficiency in Bangladesh. First,
teaching approaches emphasize grammar over communication, creating a gap between classroom
learning and real-world speaking needs. Teachers often lack proper training, and large class sizes
limit individual practice opportunities. Second, limited exposure to English outside academic
settings significantly impacts skills development, with 78% of students never using English in
daily interactions. Third, psychological factors, particularly fear of making mistakes, prevent 80%
of learners from practicing speaking skills.

To address these challenges, we recommend curriculum reforms that prioritize communicative
approaches, establishing safe practice environments such as English clubs, and implementing
psychological support mechanisms. Educational institutions should integrate activity-based
learning and peer interaction to build confidence. Technology offers promising solutions through
language apps and online communities that provide feedback without judgment. Government
support for teacher training programs and resource allocation is essential for sustainable
improvement.

Future research should compare urban and rural learner experiences and evaluate technology-
based intervention effectiveness across different demographic groups. Longitudinal studies
tracking methodological impacts would provide valuable data for evidence-based policy
development. These targeted approaches would help transform English education in Bangladesh
from knowledge-focused to communication-oriented learning.
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