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ABSTRACT: This study aimed to investigate the topmost intervention strategies that can prevent
the effects of student and teacher-related demotivating factors in English language learning. The
five-point Likert scale “Intervention Strategies for Student and Teacher-Related Demotivating
Factors in English Language Learning” questionnaire Was used in collecting data to answer the
research questions. The questionnaire is consisted of 60 strategies that are designed to prevent
student and teacher-related demotivating factors. The analysis of the gathered data revealed the
following results. On student related demotivating factors, the following intervention strategies
emerged as the most accepted techniques in preventing demotivation caused by poor learning
styles, negative personality, and low competence: 1. review lessons and activities before the class;
2. avoid making noise/disturbances in the class; and 3. listen attentively to lessons that are difficult
to understand. On teacher related demotivating factors, the following intervention strategies
emerged as the most accepted methods in the prevention of demotivation caused by poor teaching
styles, negative personality, and low competence: 1. provide activities that help students
understand the lessons; 2. recognize good performances in the class; and 3. explain clearly
difficult lessons. On the other hand, the following intervention strategies are perceived as the least
accepted approaches in dealing with demotivation for both student and teacher related factors:
(students) 1. identify strategies that help him understand the lesson; 2. accept teacher’s opinions
that are against his ideas; 3. discover learning strategies that help him comprehend; (teachers) 1.
relate the subject matter to students’ experiences; 2. accept consultation outside class hours; and
3. ask advice on how to easily teach a specific lesson.

Keywords: Intervention Strategies, Motivation Strategies, Demotivating Factors, English
Language Learning
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INTRODUCTION

Motivation is undoubtedly the most significant factor that teachers must develop in order to
improve learning. Many concepts have been assumed to explain motivation. According to
Williams and Williams (2011), there are five ingredients involved in motivation: student, teacher,
content, method/process, and environment. Motivation is an indispensable element in effective and
meaningful teaching and learning process. It does not only develop more positive behavior among
learners, but it also offers a mental and psychological relief on the part of the teacher. When
students are motivated to learn, the initiative of the teacher to expound and demonstrate the lesson
is lessened. Warden & Lin (2000) considered motivation as one of the most influential factors in
a person’s success in second or foreign language learning. Skehan (1991) claimed that, after
aptitude, motivation is the second strongest predictor of success in second and foreign language
learning.

On the other hand, there are also the demotivating factors, which make learners lose their existing
motivation and cause them to fail to reach adequate language proficiency. Dérnyei & Ushioda
(2011) and Falout, Elwood, & Hood (2009) called demotivation the other or flip side of motivation,
which undermines learners’ willingness to study the target language. Trang and Baldauf (2007)
showed that the loss of motivation due to particular circumstances is a serious problem in foreign
language teaching. Cheng and Dornyei (2007) believed that motivation becomes determining
factor of successful language learning. When students are not motivated to do something, they are
not motivated to accomplish a particular activity.

Negative effects in the process of language learning may contribute to demotivation. Quadir’s
(2017) research review showed that many researchers attribute demotivation to both internal
factors (for example, self-efficacy, personality, and attitude towards the target language,
community, and culture) and external factors (for example, teaching methods, and his competence,
school facilities, textbooks, and classroom activities). Likewise, Dornyei and Ushioda (2011)
attributed demotivation to “particular learning-related events or experiences, such as performance
anxiety, public humiliation, heavy work demands or poor test results” and “factors in the social
learning environment, such as the personality and the attitude of the teacher or classroom counter-
cultures and peer pressures”. Clear understanding of the sources of demotivation in English
language learning and possible intervention strategies can help teachers gain a fresher perspective
into students’ lack of initiative to succeed and their reluctance to persevere more on language
learning. Awareness of the sources of demotivation also helps teachers and students identify
intervention strategies that prevent demotivation.
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Sources of Student and Teacher Related Demotivating Factors

Teachers

Students

Poor Teaching Styles
The teacher does not...
A. use learning technologies in the classroom.
B. identify strategies that help students
understand the lesson.
C. involve all students on instructional
activities.
D. give clear explanation to a lesson.
E. prepare lessons and activities before the
class.
F. write important lessons and reminders on the
board.
G. give challenging activities.
H. relate the subject matter to students’
experiences.
I. provide activities that help students
understand the lessons.
J. employ humor to create a stress-free
environment.

Poor Learning Styles
The student does not...
A. participate on activities that help him
understand the lessons.
B. develop knowledge on learning
strategies/techniques by inquiry.
C. listen attentively to the explanation of the
teacher.
D. identify strategies that help him
understand the lesson.
E. write important lessons and reminders on
notes.
F. review lessons and activities before the
class.
G. appreciate humor to maintain a stress-free
environment.
H. learn to use instructional technologies in
the classroom.
I. participate on instructional activities with
enthusiasm.
J. join voluntarily on challenging activities.

Negative Personality
The teacher does not...
A. accept consultation outside class hours.
B. show enthusiasm/energy to teach.
C. provide positive feedback for good
performances.
D. consider students' opinions that are against
his opinion.
E. monitor students' participation in the class.
F. recognize good performances in the class.
G. encourage/help students develop students'
skills.
H. avoid getting angry from minor issues.
I. establish good rapport with students.
J. maintain peace and order in the class.

Negative Personality
The student does not...
A. observe his behavior in the class.
B. accept teacher’s opinions that are against
his ideas.
C. show initiative to develop his
performance.
D. avoid making noise/disturbance in the
class.
E. demonstrate enthusiasm/energy to learn.
F. participate seriously on activities in the
class.
G. avoid getting annoyed for minor issues.
H. establish good rapport with classmates and
teachers.
I. understand negative feedback from the
teacher.
J. consult teachers after classes.
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Low Competence
The teacher does not...

B. ask questions to students to ensure
comprehension.

C. ask advice on how to easily teach a specific
lesson.

D. discover motivating teaching techniques.
E. prepare activities that help students
understand the lessons.

F. write important explanation on the board.
G. study and prepare his lessons in advance.
H. give extra time and effort to explain the
lesson.

I. explain clearly difficult lessons.

J. solicit feedback (students) about his
performance.

A. present technology based learning activities.

Low Competence
The student does not...
A. ask questions for better comprehension.
B. discover learning strategies that help him
comprehend.
C. develop skills in completing activities.
D. focus on understanding difficult lessons.
E. listen attentively to lessons that are
difficult to understand.
F. give extra time and effort to understand the
lesson.
G. participate actively on technology based
learning activities.
H. ask advice on how to easily learn a
difficult lesson.
I. take down notes explanations of the
teacher.
J. read his lessons ahead of time.

Figure 1: Sources of Student and Teacher Related Demotivating Factors

Figure 1 expounds the sources of student and teacher related demotivating factors in English
language learning. The ideas presented on the figure was a reflection of the researcher based on
the results of his two studies, “Demotivating Factors in English Language Learning as Perceived
by Newly Hired English Language Teachers”, and “Factors that Demotivate English Language
Learning as Perceived by Preparatory Year Students”. Quines (2023) found out that the two
leading demotivating factors in English language learning were “student and teacher related
factors”. The content of the five-point Likert scale “Intervention Strategies for Student and
Teacher-Related Demotivating Factors in English Language Learning” questionnaire was based
on this figure.

Intervention Strategies for Student-Teacher-Related Demotivating Factors

Teachers Students
Poor Teaching Styles Poor Learning Styles
The teacher should... The student should...

A. use learning technologies in the classroom.
B. identify strategies that help students
understand the lesson.

C. involve all students on instructional
activities.

D. give clear explanation to a lesson.

A. participate on activities that help him
understand the lessons.

B. develop knowledge on learning
strategies/techniques by inquiry.

C. listen attentively to the explanation of the
teacher.
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E. prepare lessons and activities before the
class.

F. write important lessons and reminders on the
board.

G. give challenging activities.

H. relate the subject matter to students’
experiences.

I. provide activities that help students
understand the lessons.

J. employ humor to create a stress-free
environment.

D. identify strategies that help him
understand the lesson.

E. write important lessons and reminders on
notes.

F. review lessons and activities before the
class.

G. appreciate humor to maintain a stress-free
environment.

H. learn to use instructional technologies in
the classroom.

. participate on instructional activities with
enthusiasm.

J. join voluntarily on challenging activities.

Negative Personality
The teacher should...
A. accept consultation outside class hours.
B. show enthusiasm/energy to teach.
C. provide positive feedback for good
performances.
D. consider students' opinions that are against
his opinion.
E. monitor students’ participation in the class.
F. recognize good performances in the class.
G. encourage/help students develop students'
skills.
H. avoid getting angry from minor issues.
. establish good rapport with students.
J. maintain peace and order in the class.

Negative Personality
The student should...
A. observe his behavior in the class.
B. accept teacher’s opinions that are against
his ideas.
C. show initiative to develop his
performance.
D. avoid making noise/disturbance in the
class.
E. demonstrate enthusiasm/energy to learn.
F. participate seriously on activities in the
class.
G. avoid getting annoyed for minor issues.
H. establish good rapport with classmates and
teachers.
I. understand negative feedback from the
teacher.
J. consult teachers after classes.

Low Competence
The teacher should...
A. present technology based learning activities.
B. ask questions to students to ensure
comprehension.
C. ask advice on how to easily teach a specific
lesson.
D. discover motivating teaching techniques.
E. prepare activities that help students
understand the lessons.

Low Competence
The student should...
A. ask questions for better comprehension.
B. discover learning strategies that help him
comprehend.
C. develop skills in completing activities.
D. focus on understanding difficult lessons.
E. listen attentively to lessons that are
difficult to understand.
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F. write important explanation on the board. F. give extra time and effort to understand the
G. study and prepare his lessons in advance. lesson.
H. give extra time and effort to explain the G. participate actively on technology based
lesson. learning activities.
I. explain clearly difficult lessons. H. ask advice on how to easily learn a
J. solicit feedback (students) about his difficult lesson.
performance. I. take down notes explanations of the
teacher.
J. read his lessons ahead of time.

Figure 2: Intervention Strategies for Student and Teacher Related Demotivating Factors

Figure 2 shows the intervention strategies for student and teacher related demotivating factors. The
ideas presented on the figure suggest some intervention strategies designed to prevent or lessen
the impact of demotivation in English language learning.

LITERATURE:
Motivation and Demotivation

In order to facilitate a meaningful interaction or discussion during the teaching-learning process,
the presence of motivation in every activity must be closely observed. McDonough (2007) viewed
motivation as the driver of human action in achieving a particular purpose. Hall (2011) believed
that motivation is a fundamental factor in the fulfilment of any activity. So, not surprisingly,
researchers have considered it one of the crucial factors in second language learning. He also
asserted that “It is difficult to imagine anyone learning a language without some degree of
motivation. He added that experienced teachers often attribute language learners’ success or failure
to presence or absence of motivation. Dornyei (2018) revealed that motivation has been widely
accepted by teachers and researchers as one of the key factors that influence the rate and success
of language learning. He believed that teachers can turn a language classroom into a motivating
learning environment by discussing a variety of motivational strategies that focus on the learner's
vision, individual learning experience, and group experience. He concluded by stating that any
motivational practice has to begin by motivating the teachers themselves: if a teacher is motivated,
his/her class is likely to follow suit.

During the teaching-learning-process, there are some situations or factors that hinder the
accomplishment of a productive and meaningful learning. These demotivating factors usually
come from people who are closely involved in the teaching-learning-process. According to Abu-
Baker, Sulaiman, & Rafaai (2010), identification of learners’ demotivating factors before or during
the actual implementation of the language program is important because it can influence decisions
to “the choice of language to be learned, the kinds of activities that learners are more inclined to
engage in, the types and extent of proficiency that learners expect to attain, the degree of external
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intervention needed to regulate learning, and the extent of engagement in the long run”. Dérnyei
(2001) claimed that demotivation arises from various factors and undermines the motivational
basis of behavior or an occurring action.

A demotivated learner is one who was once motivated but has lost all or part of his or her
obligation for or interest in the act of learning. Chambers (1993) used questionnaires to tap into
students’ and teachers’ beliefs about demotivation in L2 learning. Teachers’ and students’ reasons
for students’ demotivation were different. According to the teachers, the causes of demotivation
were related to psychological, attitudinal, social, historical, and geographical factors, while the
students’ reasons for demotivation included such factors as teachers’ behaviors, material, and class
size.

Connecting demotivation and language proficiency, Falout and Maruyama (2004) surveyed 164
university students using six types of demotivators: 1) teachers, 2) courses, 3) attitudes towards
English speaking people, 4) attitude toward English, 5) self-confidence, and 6) attitude of group
members. Less proficient learners regarded self-confidence, attitudes towards the L2 courses and
teachers, and attitudes of group members as the most demotivating. More proficient learners,
viewed self-confidence as the most significant demotivating factor. While less proficient students
related their demotivation to their feelings, more proficient students related their motivational
problems to extrinsic factors and claimed to be more in control of their feelings and attitudes.

Identifying common demotivating factors among Japanese high school students, Sakai, H., &
Kikuchi, K. (2009) explored and extracted five demotivating factors: (a) Learning Contents and
Materials, (b) Teachers” Competence and Teaching Styles, (c¢) Inadequate School Facilities, (d)
Lack of Intrinsic Motivation, and (e) Test Scores. The results showed that the Learning Contents
and Materials and Test Scores factors were demotivating factors for many Japanese high school
students, especially for less motivated learners. Contrary to what previous research suggested,
Teachers’ Competence and Teaching Styles was not a very strong cause of demotivation compared
to Learning Contents and Materials or Test Scores for both more and less motivated groups. This
study also showed that both more and less motivated learners did not perceive Inadequate School
Facilities as demotivating.

The study of Keblawi (2006) on 294 middle and high school English learners and 10 English
teachers identified learning group, course books, the assessment system, and the teacher, as
demotivating. Hirvonen (2010) studied demotivating factors and explored the range and nature of
both external and internal demotives. Based on this study the external demotives experienced by
participants fell into four themes: The teacher, learning material and course contents, learning
environment, and simultaneous learning of many languages. The internal demotives, negative
influence related to the participants themselves, fell into three themes: experience of failure, the
lack of success, and attitudes toward English. The findings of this study indicated that the teacher
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often had been the most influential demotive in the learning experience of English by the
participants.

In the Iranian context, Sahragard and Alimorad (2013) investigated demotivating factors in the
public schools of Shiraz, Iran, and found the following sources of demotivation: 1) lack of self-
confidence, 2) teachers’ incompetence, 3) lack of interest in English, 4) lack of school facilities,
5) unfitting learning contents and context, 6) focus on grammar, and 7) unsuitable teaching styles.
Rashidi, Rahimi, and Alimorad (2014) studied the discursive construction of demotivation in four
Iranian EFL learners and concluded that demotivation is not a one-dimensional and static
construct; rather, it is multi-dimensional, dynamic, and changing and is socially and historically
constructed with the passage of time. The learners’ past and present learning experiences in the
immediate language learning context, their future selves as well as the macro-social and political
factors all contribute to the construction of EFL learners’ demotivation. Meshkat and Hassani
(2012) identified four sources of demotivation: lack of facilities in schools, overemphasis on
grammar, lengthy passages, and high expectation to be grammatically correct.

Motivational Strategies as Instructional Interventions

What are motivational strategies? According to Guilloteaux and Dornyei (2008), motivational
strategies are strategies used by teachers to help learners steer their efforts towards achieving the
relevant learning goals. They considered motivational strategies as “instructional interventions
applied by the teacher to elicit and stimulate student motivation”.

Dornyei (1994) suggested a number of motivational strategies that were based on his own
experience as well as on the findings from other educational studies that examined students’
motivation. He grouped his list of 30 motivational strategies into three levels: the language level,
the learner’s level and the learning situation level. Guilloteaux and Dornyei (2008) conducted a
large-scale study of Korean learners (25 teachers and more than 1300 students) to investigate
definable and observable motivational teaching strategies. The strategies included establishing
relevance, promoting integrative values, promoting instrumental values, arousing curiosity,
scaffolding, promoting cooperation, and promoting autonomy. They grouped the strategies into
four categories: teacher discourse, participation structure, encouraging positive retrospective
selfevaluation, and activity design. The study found that teachers’ motivational strategies were
linked to an increase in students’ motivation and motivational state.

Bernaus and Gardner (2008) looked at motivational strategies from another perspective,
differentiating between what they referred to as innovative strategies and traditional strategies. The
first emphasize a focus on language structure and are more teacher centered (e.g., having students
do grammar exercises and laying down the norms to be followed in the class). The second are
more student centered and emphasize the communicative aspects of the language by using, in
particular, audio-visual and new technologies. The study, which involved 31 teachers and their
694 students in Catalonia, Spain, compared student and teacher perceptions of the use of 26
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motivational strategies and their effect on students’ motivation and English achievement. The
researchers measured the students’ levels of anxiety and motivation intensity as well as the
students’ English language proficiency. It was found that the students’ perceptions of the
frequency of use of the different strategies did not always correlate with the teachers’ perceptions.
In other words, the students and teachers agreed on the relative frequency of some strategies but
not on others. The teacher-reported use of traditional and innovative motivational strategies was
not linked to students’ motivation, anxiety, or achievement. However, the students’ perception of
these strategies tended to be linked to their motivation and language anxiety at both the class and
the individual levels.

METHODOLOGY AND PROCEDURES

This part presents the research objectives, research methodology, research respondents and
instruments used in the study.

General Objective: This study aimed to analyze intervention strategies that can prevent the effects
of student and teacher-related demotivating factors in English language learning.

Specific Objectives: It sought to answer the following questions:

What intervention strategies do students consider the most effective in preventing student-related
English language learning demotivation along these areas?

a. Poor Learning Styles

b. Negative Personality

c. Low Competence
What intervention strategies do students consider the most effective in preventing teacher-related
English language learning demotivation along these areas?

a. Poor Learning Styles

b. Negative Personality

c. Low Competence

RESEARCH METHODOLOGY

The study used descriptive statistics like frequency counts, percentages, weighted means, to
analyze data to answer descriptive questions.

Respondents and Research Instruments

The respondents of this study were the 24 B1+ level students from ELPYI- Jubail Technical
Institute, Royal Commission of Jubail and Yanbu, Kingdom of Saudi Arabia. They were selected
on the basis of systematic and convenience sampling where all students in one section were taken
as respondents. The participants received and answered the research questionnaire “Intervention
Strategies for Student and Teacher-Related Demotivating Factors in English Language Learning”.
The questionnaire is divided into two categories: 1) Intervention Strategies for Student-Related
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Demotivating Factors in English Language Learning; 2) Intervention Strategies for Teacher-
Related Demotivating Factors in English Language Learning.

Data Collection, Analysis, Discussion

The  research questionnaire “Intervention Strategies for Student and Teacher-Related
Demotivating Factors in English Language Learning” was distributed to respondents. The data
gathered were analyzed with the use of descriptive statistics, such as frequency counts and

percentages
RESULTS

Table 1. Intervention Strategies for Student’s Poor Learning Styles (%)

Intervention Strategies for Student Related Demotivating S )
Factor: Poor Learning Styles é o = §
S & 248 ¢
: 3 B % 2
S
To develop good learning styles, an English language ®
student should...
A B C D E
1  review lessons and activities before the class. 0 5 0 45 50
2 listen attentively to the explanation of the teacher. 5 5 0 55 35
3 write important lessons and reminders on notes. 5 15 5 40 35
4  appreciate humor to maintain a stress-free environment. 15 20 10 30 25
5 participate on activities that help him understand the 15 10 25 30 20
lessons.
6 learn to use instructional technologies in the classroom. 20 25 10 25 20
7 join voluntarily on challenging activities.. 25 25 10 20 20
8 participate on instructional activities with enthusiasm. 15 25 25 20 15
9 develop knowledge on learning strategies/techniquesby 15 25 25 25 5
inquiry.

10 identify strategies that help him understand the lesson. 10 40 20 15 15

Table 01 shows the percentage (%) of intervention strategies for student’s poor learning styles.
The result reveals that students should “review lessons and activities before the class” tops the
suggested strategies with 95% acceptance. Students should “listen attentively to the explanation
of the teacher” comes as second positively accepted strategy with 90%, followed by “write
important lessons and reminders on notes” with 75%. Students should “identify strategies that help
him understand the lesson” is the least preferred intervention strategy with only 30%.
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Table 2. Intervention Strategies for Negative Personality (%)

Intervention Strategies for Student Related Demotivating

Factor: _ % 0
Negative Personality (g_z g
< a
g U = <
S & ° >» >
To develop a positive personality, an English language % (?S =) ‘C‘ig %
student should... D ®© D @ D
A B C D E
1  avoid making noise/disturbance in the class. 5 5 5 50 35
2  demonstrate enthusiasm/energy to learn. 5 5 10 60 20
3 participate seriously on activities in the class. 0 15 10 45 30
4 avoid getting annoyed for minor issues. 10 10 10 35 35
5 establish good rapport with classmates and teachers. 15 10 25 35 15
6 understand negative feedback from the teacher. 15 30 15 20 20
7 consult teachers after classes. 25 30 10 20 15
8 observe his behavior in the class. 15 20 35 15 15
9 show initiative to develop his performance. 25 30 20 15 10
10 accept teacher’s opinions that are against his ideas. 25 25 20 20 5

Table 02 shows the percentage (%) of intervention strategies for student’s negative personality.
The result reveals that students should “avoid making noises/disturbances in the class” tops the
suggested strategies with 85% acceptance. Students should “demonstrate enthusiasm/energy to
learn” comes as second positively accepted strategy with 80%, followed by “participate seriously
on activities in the class” with 75%. Students should “accept and clarify negative feedback from
the teacher” is the least preferred intervention strategy with only 25% approval and 50% rejection.
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Table 3. Intervention Strategies for Low Competence (%)

Intervention Strategies for Student Related Demotivating

Factor: 2
Low Competence = 2
S S
v U = g
_ _ g 2 5 » >
To improve low competence, an English language ST S o <€ <€
student should... 3 8 S 8 ®
A B C D E
listen attentively to lessons that are difficult to 10 10 0 40 45
1 understand.
2 give extra time and effort to understand the lesson. 5 10 5 40 40
3 take down notes explanations of the teacher. 5 5 15 30 45
4 read his lessons ahead of time. 20 20 5 25 30
5 develop skills in completing activities. 10 10 20 25 25
6 focus on understanding difficult lessons. 10 10 35 25 20
7 participate actively on technology based learning 20 25 20 20 15
activities.
8 ask questions for better comprehension. 15 15 40 15 15
9 ask advice on how to easily learn a difficult lesson. 15 15 40 25 5
10 discover learning strategies that help him comprehend. 12 20 44 20 4

Table 03 shows the percentage (%) of intervention strategies for student’s low competence. The
result reveals that students should “listen attentively to lessons that are difficult to understand”
tops the suggested strategies with 85%. Students should “give extra time and effort to understand
the lesson” comes as second strategy with 80%, closely followed by “take down notes explanations
of the teacher” with 75%. Students should “discover learning strategies that help him comprehend”

is the least preferred intervention strategy with 25% acceptance.
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Table 4. Intervention Strategies for Poor Teaching Styles (%0)

Intervention Strategies for Teacher Related Demotivating

Factor: Poor Teaching Styles 2
S L
g g
<
v U = g
_ _ S L S > >
To develop good teaching styles, an English language = S o < =
teacher_should... & & 85 8 3
A B C D E
provide activities that help students understand the 0 0 0 50 50
1 lessons.
2 prepare lessons and motivating activities in advance. 0 5 5 45 45
3 write important lessons and reminders on the board. 5 5 5 45 40
4 identify strategies that motivate students participate in 20 10 10 30 30
lesson.
5 employ humor to create a stress-free environment. 15 20 10 25 30
6 use learning technologies in the classroom. 25 25 5 25 20
7 maximize the use of technology in the class. 20 30 10 20 20
8 involve all students on instructional activities. 10 15 40 25 10
9 give challenging activities. 10 15 25 15 15
10 relate the subject matter to students’ experiences. 10 25 40 10 15

Table 04 shows the percentage (%) of intervention strategies for teacher’s poor teaching styles.
The result reveals that teachers should “give clear explanation to a lesson” tops the suggested
strategies with 100% acceptance, 0% rejection. Teachers should “prepare lessons and motivating
activities before the class” comes as second strategy with 90% acceptance, 0% rejection, and 8%
undecided, followed by “write important lessons and reminders on the board” with 85%. Teachers
should “relate the subject matter to students’ experiences.” is the least preferred intervention
strategy with 25% approval.
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Table 5. Intervention Strategies for Negative Personality (%0)

Intervention Strategies for Teacher Related Demotivating Factor:
Negative Personality

Q

S @

g S
O ) pd s
- : . D D ° > >
To develop positive personality, an English language Q Q = & @
teacher should... ® ® 3 2 @

A B C D E

1  recognize good performances in the class. 5 5 5 45 40
2 avoid getting angry from minor issues. 0 5 15 40 40
3 show enthusiasm/energy to teach. 5 15 5 40 35
4 encourage/help students develop students' skills. 5 5 20 35 35
5 establish good rapport with students. 20 10 5 35 30
6  maintain peace and order in the class. 10 10 20 30 30
7  provide positive feedback for good performances. 10 15 40 25 10
8 consider students' opinions that are against his opinion. 5 25 40 15 15
9  monitor students' participation in the class. 20 15 40 15 10
10 accept consultation outside class hours. 25 45 10 10 10

Table 05 shows the percentage (%) of intervention strategies for teacher’s negative personality.
The result reveals that teachers should “recognize good performances in the class” tops the
suggested strategies with 85% acceptance. Teachers should “avoid getting angry from minor
issues” comes as second strategy with 80%, followed by “show enthusiasm/energy to teach” with
75%. Teachers should “accept consultation outside class hours” is the least preferred intervention

strategy with 20% acceptance and 70% rejection.
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Table 6. Intervention Strategies for Low Competence (%)

Intervention Strategies for Teacher Related Demotivating Factor:
Low Competence

(92

3 @

g g

E. 9 b =

To improve low competence, an English language § é 2 Py Py
teacher should... 3 3 & a2 3

@D @D QD @D @D
A B C D E
1 explain clearly difficult lessons. 5 5 10 40 40
2 write important explanation on the board. 5 5 15 45 30
3 study and prepare his lessons in advance. 5 10 20 30 35
4 give extra time and effort to explain the lesson. 5 15 25 35 20
5  discover motivating teaching techniques. 5 20 25 25 25
6  prepare activities that help students understand the lessons. 15 10 30 20 25
7 solicit feedback (students) about his performance. 10 20 35 10 25
8  present technology based learning activities. 15 15 35 15 20
9  ask questions to students to ensure comprehension. 20 20 30 15 15
10 ask advice on how to easily teach a specific lesson. 15 20 40 10 15

Table 06 shows the percentage (%) of intervention strategies for teacher’s low competence. The
result reveals that teachers should “explain clearly difficult lessons” tops the suggested strategies
with 80%. Teachers should “write important explanation on the board” comes as second strategy
with 75%, followed by “study and prepare his lessons in advance” with 65%. Teachers should
“ask advice on how to easily teach a specific lesson” is the least preferred intervention strategy

with 25% acceptance.

SUMMARY OF FINDINGS

This part summarizes all the research questions with their answers based on the analyzed and

interpreted data.
Specific Objectives: It sought to answer the following questions:

1. What intervention strategies do students consider the most effective in preventing student-

related English language learning demotivation along these areas?
a. Poor Learning Styles

review lessons and activities before the class

listen attentively to the explanation of the teacher

write important lessons and reminders on notes
b. Negative Personality

avoid making noise/disturbances in the class
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demonstrate enthusiasm/energy to learn
participate seriously on activities in the class
c. Low Competence
listen attentively to lessons that are difficult to understand
give extra time and effort to understand the lesson
take down notes explanations of the teacher
2. What intervention strategies do students consider the most effective in preventing teacher-
related English language learning demotivation along these areas?
a. Poor Teaching Styles
provide activities that help students understand the lessons
prepare lessons and activities before the class
write important lessons and reminders on the board
b. Negative Personality
recognize good performances in the class
avoid getting angry from minor issues
show enthusiasm/energy to teach
c. Low Competence
explain clearly difficult lessons
write important explanation on the board
study and prepare his lessons in advance

CONCLUSIONS, DiSCUSSiONS AND RECOMMENDATIONS

The following statements are the conclusions and recommendations based on the findings of this
study.

Intervention Strategies for Student Related Demotivating Factors

To develop good learning styles, English language students should review their lessons and
activities before they enter their classes. They also need to listen attentively to the explanation of
the teacher specially if the lesson is quite difficult to understand. They should also write important
lessons and reminders on their notes so that when they forgot the explanation given, they have
something to review.

To develop a positive personality, English language students should avoid making noises or
disturbances in the class because this would hinder the process of discussions. They also need to
observe proper behavior during class discussions or activities following the guidelines or
reminders given by the teacher. Moreover, students should demonstrate enthusiasm and energy to
learn by attending their classes on time, submitting their activities on the given schedule, and
participating actively in all activities.
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To improve low competence, English language students should listen intently to lessons that are
difficult to understand; give extra time and effort to understand the lesson; and read their lessons
ahead of time. The intervention strategies given in developing competence are similar to the
strategies given in developing poor learning styles because they are closely connected. When the
students have poor learning styles, their competence will be affected.

Intervention Strategies for Teacher Related Demotivating Factors

To develop good teaching styles, English language teachers should give clear explanation to the
lesson they are discussing. They should prepare lessons and activities ahead of time so they can
see the possible problems or challenges of the strategies, activities, and instructional materials they
use in processing the lessons. In addition, they should write important lessons and reminders on
the board, and they need to monitor if students are taking down notes these lessons and reminders.

To develop positive personality, English language teachers should recognize good performances
in the class. Teachers should avoid getting angry from minor issues. They should not focus much
time to noisy students, dirty classroom, etc. These issues only require reminders from students.
Furthermore, teachers should show students their care about their development by helping them
process difficult activities.

To improve low competence, English language teachers should ask advice or help from other
teachers on how to easily teach a specific lesson. They should identify and prepare activities that
help students understand the lessons. Also, they need to discover motivating teaching strategies or
techniques to avoid dullness of the teaching-learning process.
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