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Abstract: Online Collaborative tools are computer software designed to help people involved in
a common task achieve their goals. Descriptive survey design was used for the study. The study is
aimed at Investigating Tertiary Education Students Self-Efficacy and Willingness towards using
Online Collaborative Tools for Learning in Kogi State Tertiary Institutions The population of this
study comprises all tertiary students of the five (5) selected tertiary institutions in Kogi State. The
target population for this study was tertiary education students of the Faculty of Education,
Sciences and Arts in selected Federal and State Tertiary institutions in Kogi state. A sample size
of four hundred and eighty (480) respondents were sampled using Researchers’ Advisors Model
(2006). The findings revealed that there is no significant difference in the opinions of respondents
(students) on the available online collaborative tools for learning among tertiary education
student in Kogi State Tertiary Institutions. This is because the computed probability is 0.701 which
is higher that the p-value of 0.05 level of significance. In conclusion, it was suggested that, among
other things that there should be available online collaborative tools for learning among tertiary
education student in Kogi State Tertiary Institutions. The study further recommended that tertiary
education students should be trained to use online collaborative tools for learning purposes in
Kogi State Tertiary Institutions.
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INTRODUCTION

The role of education for humanity is immeasurable, especially in the age of breakthroughs in
science and technology. The National Policy on Education (FRN, 2014) underscores the crucial
role of education as a catalyst for societal transformation, with a primary focus on meeting the
individual needs of citizens. Education is not only a fundamental right but also a central component
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of human development, serving as a prerequisite for achieving broader social, cultural, and
economic objectives (NPE, 2004). Tolorunleke, Haruna & Olugbade, (2023) described education
as the total development of individual child, through acceptable methods and techniques,
according to abilities and interest, as well as the needs of the society to take rightful place and the
child meaningful contribution towards the development and advancement of his society. Students
need Information and Communication Technology (ICT) skills to use ICT tools in education
confidently, satisfactorily, and persistently (Landrum, 2020).

The rapid and continuous growth of the use of ICT and digital technology in education, and in
particular effectively using ICT requires students to have the necessary skills and competencies to
perform tasks and solve problems using ICT (Fu, 2013; Martin & Grudziecki, 2006; Sarkar,
2012).ICT skills are a subset of digital literacy skills (Reddy et al., 2020).According to Fu (2013),
digital literacy is a set of skills students require to use digital tools, educational applications, and
digitally sourced information to support achieving goals in school and life situations. Self-efficacy
has a great effect on students use of ICT. Self-efficacy is a factor from within the individual that
affects social laziness behavior. Individuals who have high self-efficacy will show better
contribution in the group compared to individuals who have low self-efficacy (Ramadhani, 2021).
This is in line with Bandura's theory that someone who has high self-efficacy will believe in his
abilities so that he will not reduce all the efforts he makes. So in this case individuals with high
self-efficacy will try to contribute to groupwork. In addition, the non-identification of individual
contributions in the group can affect the individual's social laziness (Bandura, 1997).
Competencies affects every facet of human endeavour by determining the beliefs a person holds
regarding the ability to affect situations which invariably influence both the power a person
actively has to face challenges.

Collaborative tools are computer software designed to help people involved in a common task
achieve their goals. It is usually associated with individuals not physically co- located, but instead
working together across an Internet connection. It can also include remote access storage systems
for archiving data files that can be accessed, modified and retrieved by the distributed work group
members (Heritage 2011). Collaborative tools are computer software designed to help people
involved in a common task achieve their goals. Online collaborative tools are web-based
applications that offer basic services such as instant messaging for groups, mechanism, for file
sharing, and collaborative search engines (CSE) to find information distributed within the system
of the organization, community or team. Additionally, the functionality is sometimes further
expanded by providing integrated online calendars, shared online whiteboards, to organize task
and ideas, or internet teleconferencing integrations.

The 21st century ideas about knowledge and learning demand shifts from the traditional method

of teaching to collaborative approach (Bandhana, 2012). Online collaborative tools are not the only
effective learning collaborative tools. The application of online collaborative tools for learning,
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particularly in Nigerian universities is still at its infancy. Majority of Nigerian undergraduate
students are neither familiar, nor skillful in employing these tools in the process of learning. It is
of high importance that the conventional learning method should be supplemented with online
collaborative tools like WhatsApp, Telegram, Blog, Twitter, Skype, YouTube, Google Docs,
LinkedIn, Facebook, Flickr which can stimulate and arouse students’ interest to learn effectively.
Hence, to achieve effective learning among tertiary education students in Kogi State, there should
be shift from traditional educational environment to technological advancement that has remain a
hope of many decades to come. The study therefore Investigated Tertiary Education Students Self-
Efficacy and Willingness Towards using Online Collaborative Tools for Learning in Kogi State
Tertiary Institutions.

LITERATURE/THEORETICAL UNDERPINNING

As the importance of ICT literacy continues to prominence, there is a pressing need to evaluate
students' proficiency in mastering these critical competencies. Such knowledge is essential from
multiple perspectives, including informing educational policy, enhancing teachers 'instructional
practices, and designing programs to prepare the next generation for the dynamic working life of
tomorrow. To accomplish this task effectively, reliable, authentic, and valid measurement
instruments are imperative, enabling the comprehensive monitoring of student's progress in
mastering these complex and multi-faceted competencies (Ackermans, Bakker, Gorissen, Van
Loon, A.-M., Kral, & Camp, 2023)

The ICT world has initiated a transition of emphasis from analogous educational research based
technological development to that of digital knowledge based technological development in
education (Jude & Dankoro, 2012). Therefore, in order to produce competent teachers for human
capacity building, information and communication technology (ICT) must be given prior focus in
student education system. The advancement which ICT resources offer higher education can be
evident through accessibility to quality resource material and utilization in instructional delivery,
particularly when learners are competent in the use of these resource materials because productive
instructional delivery enhances learners’ creativity and intellectual development. Information and
communication technology (ICT) have become an integral part of daily lives for the last decades
(Yusuf & Afolabi, 2010).

Computer has being a useful tool for research purposes. The experience of introducing ICTs in
educational settings all over the world and over the past decades shows that the educational
benefits of ICTs cannot be underestimated (Yusuf, 2005). The federal government of Nigeria
recognizes that ICT is a strategic imperative for national development. According to Adeyanju
(2016), the use of ICT makes lessons more interesting, more enjoyable for students, more diverse,
more motivating and supportive of productive learning and research. ICT is a tool that tertiary
students can use to facilitate and enhance their learning purposes. Although, there are no clear
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synergies on defining ICT proficiencies for students, they need training not only in computer
literacy but also in the application of various kinds of educational software for learning.

Heritage (2011) defines collaborative as an adjective which means working together towards a
common end. Collaborative tools are computer software designed to help people involved in a
common task achieve their goals. It is usually associated with individuals not physically co-
located, but instead working together across an Internet connection. It can also include remote
access storage systems for archiving data files that can be accessed, modified and retrieved by the
distributed work group members. Online collaborative tools are web-based applications that offer
basic services such as instant messaging for groups, mechanism, for file sharing, and collaborative
search engines (CSE) to find information distributed within the system of the organization,
community or team. Additionally, the functionality is sometimes further expanded by providing
integrated online calenders, shared online whiteboards, to organize task and ideas, or internet
teleconferencing integrations.

In recent global development, collaboration has become an essential skill necessary for effective
functioning in society. The emergence of Web 2.0 has been heralded as a tool for facilitating
collaboration. Examples of Web 2.0 technologies include Twitter, Facebook, MySpace, Wikis,
Google Docs, and Blogs, which allow the exchange of thoughts via the Web without restrictions
of time or place. One of the most popular Web 2.0 technologies is Wiki, which has shown much
promise in promoting communication, collaborative authoring, and information sharing (Parker,
2009; Trentin, 2009).

Objectives of the Study
The purpose of this study Investigated Tertiary Education Students Self-Efficacy and Willingness
towards using Online Collaborative Tools for Learning in Kogi State Tertiary Institutions.
Specifically, this study:
1. examined the available online collaborative tools for learning among tertiary
education student in Kogi State Tertiary Institutions, Nigeria;
2. determined how well can tertiary education students use online collaborative tools for
learning purposes in Kogi State Tertiary Institutions; and
3. find out the level of tertiary education students willingness in the utilization of online
collaborative tools for learning in Kogi State Tertiary Institution, Nigeria.

Research Questions
The following research questions were raised in this study
1. What are the available online collaborative tools for learning among tertiary education
student in Kogi State Tertiary Institutions?
2. How well can tertiary education students use online collaborative tools for learning
purposes?
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3. What is the level of tertiary education students willingness in the utilization of online
collaborative tools for learning in Kogi State Tertiary Institution?

Research Hypothesis

The following null hypothesis was formulated and was tested at 0.05 level of significance

Hoa1: There is no significant difference in the opinion of the respondents on the available online
collaborative tools for learning among tertiary education student in Kogi State Tertiary
Institutions, Nigeria;

Ho2: There is no significant difference in the opinion of the respondents on how well can tertiary
education students use online collaborative tools for learning purposes in Kogi State
Tertiary Institutions; and

Hos: There is no significant difference in the opinion of the respondents on the level of tertiary
education students willingness in the utilization of online collaborative tools for learning
in Kogi State Tertiary Institution, Nigeria.

METHODOLOGY

Descriptive survey design was used for the study. The study is aimed at Investigating Tertiary
Education Students Self-Efficacy and Willingness towards using Online Collaborative Tools for
Learning in Kogi State Tertiary Institutions The population of this study comprises all tertiary
students of the five (5) selected tertiary institutions in Kogi State. The target population for this
study was tertiary education students of the Faculty of Education, Sciences and Arts in selected
Federal and State Tertiary institutions in Kogi state. A sample size of four hundred and eighty
(480) respondents were sampled using Researchers’ Advisors Model (2006). Simple Random
technique was used to determine the sample size. Stage one, purposive sampling technique was
used to select five (5) tertiary institutions, two universities, one from each of Federal and state
Universities, Polytechnics and Colleges of Education while in stage two, simple random sampling
technique by balloting with replacement was used to select (96) respondents each from the sampled
institutions, totaling (480) respondents. The instrument used for the study contained three phases
on the availability, self-efficacy and willingness of tertiary students in utilizing online
collaborative tools for learning in Kogi State tertiary institutions. The questionnaire was designed
using the 4-point modified Likert rating scale and respondents were required to respond to items
by ticking as applicable. The data obtained from the researcher-designed questionnaire was
subjected to inferential and descriptive statistics. Percentage and frequency count were used to
answer the research questions. The inferential statistics adopted was chi-square (x?) to test the
differences and bring out the causes of such differences to further check the significant differences
with the degree of freedom at 0.05 level of significance using Statistical Package for Social
Sciences (SPSS) version 23.0 for windows.
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RESULTS/FINDIMGS

Research Question 1: What are the available online collaborative tools for learning among tertiary
education student in Kogi State Tertiary Institutions?

Table 1: Opinions of the Respondents on availability online collaborative tools for learning
among tertiary education student in Kogi State Tertiary Institutions

S/No  Which of online collaborative tools for Yes No

learning is available for use in your

institution? Freq % Freq %
1 Facebook 421 87.7 59 12.3
2 Google Plus (Google +) 309 64.4 181 37.7
3 Twitter 472 98.3 8 1.7
4 Flicker 326 67.9 154 32.1
5 YouTube 309 64.4 171 35.6
6 LinkedIn 296 61.7 184 38.3
7 Slideshare 287 59.8 193 40.2
8 WhatsApp 468 97.5 12 2.5

In response to items 1 to 8 in table 1, which sought the opinions of Respondents on whether there
are the available online collaborative tools for learning among tertiary education student in Kogi
State Tertiary Institutions, responses of all respondents were collected, analyzed and discussed.
Going by the respondents’ opinions on items 1 to 8 as shown in Table 1. In responses to item 1,
whether there are availability of Facebook in the universities, the results shows that, 421 (87.7%)
agreed while, 59 (12.3%) of the respondents disagreed to the statement. In responses to item 2 on
whether there are Google Plus (Google +), the results shows that, 309 (64.4%) agreed while, 181
(37.7%) of the respondents disagreed to the statement. Also, in responses to item 4 on whether
there are Flicker the results shows that, 326 (67.9%) agreed while, 154 (32.1%) of the respondents
disagreed to the statement. In responses to item 8 on whether there is availability of WhatsApp in
the universities, the results shows that, 468 (97.5%) agreed while, 12 (2.5%) of the respondents
disagreed to the statement. Generally, this shows that there are available online collaborative tools
for learning among tertiary education student in Kogi State Tertiary Institutions. The result shows
they are affirmative.

Research Question Two: How well can tertiary education students use online collaborative tools
for learning purposes?

Table 2: Opinions of the Respondents on how well can tertiary education students use
online collaborative tools for learning purposes
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SIN Item Statement SA° % A % D % SD %

9. | can wuse specific search 407 84. 33 69 10 21 30 6.25
strategies to locate information 8
with online collaborative tools

10. I can use a computer 309 64. 62 12. 99 206 10 2.08
desktop/laptop to access online 4 9
collaborative tools

11. | feel confident enough in using 290 60. 104 21. 66 13.8 20 4.2
online collaborative tools for 4 7
learning

12. | believe 1 can use online 270 56. 80 16. 109 227 21 4.4
collaborative tools for research 3 7
purposes

13. | can explain and use online 310 64. 89 18. 71 148 10 2.08
collaborative tools effectively 6 5

14 | feel confident when using 285 59. 82 17. 83 173 30 6.25
video sharing sites(YouTube) 4 1

15 | am certain when using micro 307 63. 84 17. 69 144 10 2.08
blogs (twitter, Plurk). 9 5

16 lcanregister and loginto all the 208 43. 106 22. 66 13.8 100 20.8
available online collaborative 3 1
tools

17 I can wuse specific search 284 59. 94 19. 62 129 40 8.3
strategies to locate information 2 6
with online collaborative tools

18 | can search for academic 300 62. 71 14. 79 164 30 6.25
materials using online 5 8
collaborative tools

19 | can communicate easily on 298 62. 93 19. 50 104 37 7.7
online collaborative tools 1 4

In response to items 9 to 19 in table 2, which sought the opinions of Respondents on how well can
tertiary education students use online collaborative tools for learning purposes in Kogi State
Tertiary Institutions, responses of all respondents were collected, analyzed and discussed. Going
by the respondents’ opinions on items 9 to 19 as shown in Table 2. In responses to item 9, whether
they can use specific search strategies to locate information with online collaborative tools, the
results shows that, 407 (84.4%) strongly agreed, 33 (6.9%) agreed, 10 (2.1%) disagreed, while, 30
(6.25%) of the respondents strongly disagreed to the statement. In responses to item 10 on whether
they can use a computer desktop/laptop to access online collaborative tools, the results shows that,
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309 (64.4%) strongly agreed, 62 (12.9%) agreed, 99 (20.6%) disagreed, while, 10 (2.08%) of the
respondents strongly disagreed to the statement. Also, in responses to item 12 on whether they
believe they can use online collaborative tools for research purposes the results shows that, 270
(56.3%) strongly agreed, 80 (16.7%) agreed, 109 (22.7%) disagreed, while, 21 (4.4%) of the
respondents strongly disagreed to the statement. In responses to item 15 on whether they are certain
when using micro blogs (twitter,Plurk), the results shows that, 307 (63.9%) strongly agreed, 84
(17.5%) agreed, 69 (14.4%) disagreed, while, 10 (2.08%) of the respondents strongly disagreed to
the statement. In responses to item 18 on whether they are certain when search for academic
materials using online collaborative tools the results shows that, 300 (62.5%) strongly agreed, 71
(14.8%) agreed, 79 (16.4%) disagreed, while, 30 (16.25%) of the respondents strongly disagreed
to the statement. In responses to item 19 on whether they are certain when search for academic
materials using online collaborative tools the results shows that, 298 (62.1%) strongly agreed, 93
(19.4%) agreed, 50 (10.4%) disagreed, while, 37 (7.7%) of the respondents strongly disagreed to
the statement. Generally, this shows that majority of the Respondents agreed that, majority of the
students use online collaborative tools for learning purposes in Kogi State Tertiary Institutions.
The result shows they are affirmative.

Research Question Three: What is the level of tertiary education students willingness in the
utilization of online collaborative tools for learning in Kogi State
Tertiary Institution?

Table 3: Opinions of the Respondents on level of tertiary education students willingness in
the utilization of online collaborative tools for learning in Kogi State Tertiary

Institution
S/N Item Statement SA % A % D % SD %
19. | can wuse specific search 107 22. 33 6.9 140 29.2 200 417
strategies to locate information 3

with online collaborative tools
20. | am always ready to use online 109 22. 62 12. 99 206 210 4338

collaborative tools 7 9

21. It will take me time before I can 190 39. 66 13. 104 21.7 120 25.0
use online collaborative tools for 6 8
learning

22. 1 am still planning on using 70 14. 80 16. 109 227 221 46.0
online collaborative tools for 6 7

discovery on a regular basis to
develop my learning skills.
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23. | would still do all my best to 110 22. 89 18. 71 148 210 4338
integrate online collaborative 9 5
tools for instruction.

24 1 would still do all my best to 185 38. 82 17. 83 173 130 27.1
integrate online collaborative 5 1
tools for researches.

25 | will advocate for the use of 107 22. 84 17. 69 144 210 43.8
online collaborative tools in 3 5
education due to  their
convenience

26 | will advocate for the use of 208 43. 16 33 56 11.7 200 41.7
online collaborative tools in 3
education due to their relevance

27 | enjoy the use of online 104 22. 44 92 62 129 270 56.3

collaborative tools for learning 3
purposes.

28  Online collaboration can 100 20. 71 14. 49 102 260 54,2
improve my learning 8 9

29 | am willing to use any online 108 22. 43 89 60 125 267 55.6
tools that is accessible 5

30 Financial constraints deprive me 114 30. 94 19. 62 129 210 4338
from getting data to access 0 6
online tools

31 | use software such as chat 84 17. 84 17. 72 150 240 50.0
discussion forums online 5 5

32 1 will advocate for the e-tutoring 84 17. 94 19. 42 86 260 54.2
to support tools for collaborative 5 6
learning

33 lamreadytouse virtual learning 109 22. 20 42 89 185 262 54.6
as an online collaborative tools 7

34 Inadequate = knowledge of 160 33. 80 16. 19 39 221 46.1
browsing skills makes it difficult 3 7

for me to enjoy collaborative
online learning

In response to items 19 to 34 in table 3, which sought the opinions of Respondents on level of
tertiary education students willingness in the utilization of online collaborative tools for learning
in Kogi State Tertiary Institution, responses of all respondents were collected, analyzed and
discussed. Going by the respondents’ opinions on items 91 to 34 as shown in Table 3. In responses
to item 19, whether they can use specific search strategies to locate information with online
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collaborative tools, the results shows that, 107 (22.3%) strongly agreed, 33 (6.9%) agreed, 140
(23.9%) disagreed, while, 200 (41.7%) of the respondents strongly disagreed to the statement. In
responses to item 22 on whether they are still planning on using online collaborative tools for
discovery on a regular basis to develop my learning skills, the results shows that, 70 (14.6%)
strongly agreed, 80 (16.7%) agreed, 109 (22.7%) disagreed, while, 221 (46.0%) of the respondents
strongly disagreed to the statement. Also, in responses to item 25 on whether they advocate for the
use of online collaborative tools in education due to their convenience the results shows that, 107
(22.7%) strongly agreed, 84 (17.5%) agreed, 69 (14.4%) disagreed, while, 210 (43.8%) of the
respondents strongly disagreed to the statement. In responses to item 27 on whether they enjoy the
use of online collaborative tools for learning purposes, the results shows that, 104 (22.3%) strongly
agreed, 44 (9.2%) agreed, 62 (12.9%) disagreed, while, 270 (56.3%) of the respondents strongly
disagreed to the statement. In responses to item 30 on whether Financial constraints deprive them
from getting data to access online tools the results shows that, 114 (30.0%) strongly agreed, 94
(19.6%) agreed, 62 (12.9%) disagreed, while, 210 (43.6%) of the respondents strongly disagreed
to the statement. In responses to item 32 on whether they are will advocate for the e-tutoring to
support tools for collaborative learning, the results shows that, 84 (17.5%) strongly agreed, 94
(19.6%) agreed, 42 (8.6%) disagreed, while, 260 (54.2%) of the respondents strongly disagreed to
the statement. Generally, this shows that majority of the Respondents disagreed towards level of
tertiary education students’ willingness in the utilization of online collaborative tools for learning
in Kogi State Tertiary Institution, The result shows they are negativity.

Hypotheses Testing

This section deals with hypotheses testing in relation to the variables identified in the research
objectives. Three hypotheses were designed for this study and analysed with Chi-square (x?)
because the respondents was one subject. Thirty four (34) questions in the questionnaire were
designed for the three hypotheses used for this study.

Hypothesis 1: There is no significant difference on available online collaborative tools for
learning among tertiary education student in Kogi State Tertiary Institutions

The test instrument administered to the respondents was used to obtain data for the study while
Chi-square (x?) was used in testing the hypothesis. The Summary of data collected and analyzed
in respect to hypothesis one is presented in Table 4.

Table 4: Summary of Chi-Square (X?) on the available online collaborative tools for learning
among tertiary education student in Kogi State Tertiary Institutions
N X?cal Df a p-value Decision
417 096.1654 417 0.05 0.701 Retained
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As revealed on table 4, it was evident that, p-value 0.701 > a = 0.05 level of significance. This
means the p-value calculated at 0.701 is greater than a = 0.05. The null-hypothesis (HO0.) is thus,
retained. Therefore, there is no significant difference in the opinions of the respondents on
available online collaborative tools for learning among tertiary education student in Kogi State
Tertiary Institutions.

Hypothesis 2: There is no significant difference between the main ratings of the respondents
on how well can tertiary education students use online collaborative tools for
learning purposes.

The test instrument administered to the respondents was used to obtain data for the study while
Chi-square (x?) was used in testing the hypothesis. The Summary of data collected and analyzed
in respect to hypothesis one is presented in Table 5.

Table 5: Summary of Chi-Square (X?) on the how well can tertiary education students use
online collaborative tools for learning purposes
N Xzcal Df A p-value Decision
417 53.739 417 0.05 0.092 Retained

As revealed on table 5, it was evident that, p-value 0.092 > o = 0.05 lelvel of significance. This
means that the p-value calculated at 0.092 is greater than o = 0.05. The null-hypothesis (HO) is
thus, retained. Therefore, there is no significant difference in the opinions of respondents on how
well can tertiary education students use online collaborative tools for learning purposes.

Hypothesis 3: There is no significant difference between the main ratings of the respondents
on level of tertiary education students willingness in the utilization of online
collaborative tools for learning in Kogi State Tertiary Institution.

The test instrument administered to the respondents was used to obtain data for the study while
Chi-square (x?) was used in testing the hypothesis. The Summary of data collected and analyzed
in respect to hypothesis one is presented in Table 6.

Table 6: Summary of Chi-Square (X?) on the significant difference between the main ratings
of the respondents on the level of tertiary education students’ willingness in the
utilization of online collaborative tools for learning in Kogi State Tertiary

Institution
N X2cal Df A p-value Decision
417 26.293 417 0.05 0.01 Rejected
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As revealed on table 6, it was evident that, p-value 0.076 > a. = 0.05 lelvel of significance. This
means that the p-value calculated at 0.01 is less than a = 0.05. The null-hypothesis (H0s) is thus,
rejected. Therefore, there is a significant difference in the opinions of the respondents on level of
tertiary education students’ willingness in the utilization of online collaborative tools for learning
in Kogi State Tertiary Institution.

DISCUSSION OF THE FINDING

Question one analysis and findings show that participants agreed with the view of students on the
on the Investigating Tertiary Education Students’ Self Efficacy and Willingness Towards Using
Online Collaborative Tools for Learning in Kogi State Tertiary Institutions, responses of all
respondents were collected, analyzed and discussed. The findings in Table 1 show that the
response to items 1 to 8 which sought the opinions of Respondents on whether there are the
available online collaborative tools for learning among tertiary education student in Kogi State
Tertiary Institutions, responses of all respondents were collected, analyzed and discussed. Going
by the respondents’ opinions on whether there are availability of Facebook in the universities, the
results shows that majority of the respondents agree to the statement. It was also discover that there
are availability of WhatsApp in the universities. Generally, this shows that there are available
online collaborative tools for learning among tertiary education student in Kogi State Tertiary
Institutions. The result shows they are affirmative. These findings conformed with the view of
Ramadhani (2021) that Self-efficacy has a great effect on students use of ICT. Self-efficacy is a
factor from within the individual that affects social laziness behavior. Individuals who have high
self-efficacy will show better contribution in the group compared to individuals who have low
self-efficacy.

The findings in Table 2 show that the response to items 9 to 19 which sought the opinions of
opinions of Respondents on how well can tertiary education students use online collaborative tools
for learning purposes in Kogi State Tertiary Institutions, responses of all respondents were
collected, analyzed and discussed. Majority of the participants agreed that training on classroom
management attended by secondary school teachers has helped their classroom lessons to run
smoothly despite disruptive behavior by students. It was also agreed by participants that classroom
management training attended by university lecturers has helped them to establish and maintain
conditions that will enable learners to achieve instructional objectives efficiently. The majority of
the result analysis shows that, classroom management training attended by secondary school
teachers has helped them to manage physical and cognitive classroom space for effective teaching
and learning process, the participants also agreed that teachers are able to determine the level of
students’ participation in lesson due to classroom management training attended by teachers. This
was supported by Adeyemo (2012) who describe the process of ensuring that classroom lessons
run smoothly despite disruptive behaviour by students. Managing the classroom environment is a
responsibility for every teacher. The way a teacher manages his classroom will dictate the stress
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he or she may pass through, his or her pupils’/students’ achievement, behaviour and the tone of
the school.

The findings in Table 3 show that the response to items 19 to 34 which sought the opinions of
Respondents on level of tertiary education students willingness in the utilization of online
collaborative tools for learning in Kogi State Tertiary Institution, responses of all respondents were
collected, analyzed and discussed. Going by the respondents’ opinions majority disagree that they
are not using specific search strategies to locate information with online collaborative tools. Also
on whether they are still planning on using online collaborative tools for discovery on a regular
basis to develop my learning skills, the majority of the respondents disagreed to the statement. In
responses to item 27 on whether they enjoy the use of online collaborative tools for learning purposes,
the results shows that, 104 (22.3%) strongly agreed, 44 (9.2%) agreed, 62 (12.9%) disagreed,
while, 270 (56.3%) of the respondents strongly disagreed to the statement. In responses to item 30
on whether financial constraints deprive them from getting data to access online tools. Also on
whether they are will advocate for the e-tutoring to support tools for collaborative learning, the
results shows that, the majority of the respondents strongly disagreed to the statement. Generally,
this shows that majority of the Respondents disagreed towards level of tertiary education students
willingness in the utilization of online collaborative tools for learning in Kogi State Tertiary
Institution, The result shows they are negativity. This was supported by Heritage (2011) who
opines that collaborative as an adjective is a means of working together towards a common end.
Collaborative tools are computer software designed to help people involved in a common task
achieve their goals. It is usually associated with individuals not physically co- located, but instead
working together across an Internet connection.

CONCLUSIONS

This study investigated tertiary students self-efficacy and willingness towards using online
collaborative tools for learning in Kogi state tertiary institution. The result obtained from the data
gathered and analyzed in this study indicated that tertiary education students used online
collaborative tools for learning purposes in Kogi State Tertiary Institutions. Also, there are
adequate and effective level of tertiary education students’ willingness in the utilization of online
collaborative tools for learning in Kogi State Tertiary Institution.

Recommendations

Based on the finding of the study, the following recommendation is hereby put forward that:
1. It will be better to study more comprehensive and add some more domains related to available
online collaborative tools for learning among tertiary education student in Kogi State Tertiary
Institutions;
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2. Tertiary education students should be re-trained to use online collaborative tools for learning
purposes in Kogi State Tertiary Institutions; and

3. There is need for more willingness in the utilization of online collaborative tools for learning
among Tertiary students in Kogi State Tertiary Institution.
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